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Executive Summary 

The 2024-2025 academic year in Gaza officially began on February 23, 2025, as announced 
by the Palestinian Authority (PA) Ministry of Education. In response to nearly two years of 
educational disruption due to war, the PA introduced a new educational initiative alongside 
efforts to reopen physical schools. 
 
At the heart of this initiative is a newly created ‘abridged curriculum’—a condensed version of 
existing PA textbooks, presented as remote-learning educational packages designed specifically 
for Gaza students to complete two academic years in one. 
 
This moment provided an ideal opportunity for the PA to conduct its long-awaited revision of 
its curriculum, aligning it with the commitments it made to the European Union (EU) in July 
2024—pledging to reform its educational content in full adherence to UNESCO’s standards of 
peace and tolerance. However, this research shows that these newly created materials contain 
antisemitic content that encourages students to acts of violence, justified on both nationalistic 
and religious grounds, as has been documented many times in PA textbooks. 
 
The European Union has provided the PA with over 380 million Euros since signing the Letter 
of Intent in July 2024. This funding was intended to be subject to progress in the PA’s overall 
reform agenda, with the education sector identified as a key area for change. The EU’s financial 
support was distributed in tranches, contingent on continued steps toward reform. These 
findings indicate that incitement to violence has not been eliminated from textbooks and that 
the PA’s curriculum content remains a central vehicle to radicalize children in Gaza. 
 
The study detailed in this report presents two key findings: 

1. The PA’s new “abridged curriculum” for Gaza replicates antisemitic material and content 	        
   that incites to hatreds and violence. 

2. Reopened schools in Gaza continue to use textbooks and teaching materials that incite       
    hatred and violence. 

The PA has retained content containing antisemitism, glorification and justification 
of violence and terrorism, encouragement of martyrdom and jihad, dehumanization 
and demonization of Israel, and the erasure of Israel from maps.  

These newly produced materials mirror the problematic content of standard PA textbooks, 
contradicting the PA’s public commitment to educational reform and contravening 
the conditions under which EU funding was released. 

Alongside the PA’s remote-learning initiative, classrooms have reopened using both 
older PA textbooks and additional classroom materials.  

Documented blackboard notations, classroom posters, and graffiti openly glorify 
terrorism, celebrate the October 2023 massacres and honour Hamas terrorist figures 
killed in the war. Documented evidence from these classrooms confirms that incitement 
remains a core pillar of Palestinian education in Gaza, despite the ongoing war and 
humanitarian crisis. 

•

• 

•

• 
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In newly established temporary schools, indoctrination extends beyond textbooks 
into school ceremonies and cultural activities. Young female students have been 
documented performing a dance that supports violence, chanting “We ignited the 
Intifada, with a stone and a knife” while making throat-slitting gestures. 

•

Executive Summary

This report presents a detailed analysis of both the PA’s newly introduced educational materials 
and classroom content in reopened schools. It highlights the PA’s failure to remove incitement 
to violence from its curriculum, and its continued prioritization of radicalization of young people. 

Ultimately, the European Union’s financial support, which is now conditioned on reform—has 
been funneled into a system that continues to indoctrinate children with messages of hatred, 
martyrdom, and incitement to violence. Sadly, this means that while taking these funds which 
are conditional on reform of Palestinian education, the PA has chosen to radicalize a new 
generation of students in Gaza. The result will be another school cohort steeped in an ideology 
that fuels conflict rather than reconciliation.  
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Main Findings

Section 1: PA’s New Abridged Curriculum for Gaza

The ongoing war in Gaza has severely disrupted education, prompting the Palestinian Authority 

(PA) and various organizations to establish alternative learning initiatives. Among the most 

notable efforts is the PA’s “abridged curriculum” initiative, launched in September 2024, which 

aims to provide continued education to over 290,000 students through newly created remote 

learning educational packages—condensed versions of PA textbooks. Additionally, with the 

start of the school year on February 23, 2025, classroom-based instruction has resumed in some 

Gaza schools, where students continue to use PA-issued textbooks, as well as printed versions 

of the PA’s new abridged curriculum for Gaza and other educational materials.

This study finds that, rather than using this moment to implement meaningful educational reforms, 

the Palestinian Authority has reproduced and reinforced the same radicalized, antisemitic, and 

violence-promoting content that has long been present in its standard curriculum—violating 

UNESCO standards of peace and tolerance in education, which the PA promised to uphold. 

The main findings are as follows:

The first section analyzes the themes found in the PA’s newly published “abridged curriculum” 

for Gaza. The second section examines the broader educational landscape in Gaza, detailing 

frontal instruction capacities and emerging initiatives, as well as the educational content being 

taught. Despite the immense suffering caused by the war, the persistence of this content 

underscores a missed opportunity to introduce constructive educational reforms that could 

foster peace rather than perpetuate conflict.

The PA’s newly published educational materials, intended for use in Gaza’s remote-learning 

initiative, maintain themes of antisemitism, glorification of terrorism, and incitement to 

violence. These new materials required significant resources and planning, yet preserve the 

same inflammatory content that has been widely criticized.

Since September 2024, the Palestinian Authority's Ministry of Education has been implementing 

a remote learning initiative for the 290,000 students in the Gaza Strip. As a part of the initiative, it 

has published new "educational packages,” which are condensed online versions of PA textbooks. 

The publication of these condensed packages presented the PA with an opportunity to remove 

inflammatory content found in its standard curriculum. However, this review of the newly 

published educational packages found that much of the inflammatory material violating 

UNESCO standards of peace and tolerance has been retained. 

The problematic content found in the educational packages is analyzed in Section 1 of this 

document, organized according to the following themes: antisemitism, encouragement of 

martyrdom and jihad, incitement in science and math, glorification and justification of violence 

and terrorism, dehumanization and demonization of Israel, non-recognition of Israel and its 

erasure from maps, and gender. Here are the main findings:
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Antisemitism

The newly published educational packages contain antisemitic narratives and imagery. A Grade 11  

lesson within the History package implies that Jews control the world, using classic antisemitic 

iconography of a hand bearing a Star of David gripping a globe (example 2). Additionally, 

students are taught that Jews do not constitute a legitimate national group, and that the very 

notion of a Jewish state is a false colonialist claim that must be rejected. An Islamic Education 

textbook further reinforces antisemitic tropes, portraying Jews as deceitful manipulators who 

attempted to lead the Prophet Muhammad away from his faith (example 3).

Encouragement of Martyrdom and Jihad

Jihad, terrorism and martyrdom are romanticized and encouraged. Terrorists and other Palestinian 

martyrs killed in the conflict are described in a poem as embracing their “rebirth” and “new 

dawn” as “they join the earth and the sacred homeland to the heavens.” Graphic wording in 

the poem describes these martyrs as climbing up a “mountain of their gushing blood” and, 

while dying, “standing, blazing, shining on the road.” Accompanying exercises ask students: 

“How did the martyrs face death?” and to explain an artistic depiction of how the martyrs “in 

the face of death they stood on their feet;” and how “death charged and drew its pickaxe at 

them” (example 6).

The concept of jihad is exalted in the educational packages, depicted as "the peak of Islam" 

and a direct path to achieving martyrdom (example 8). It is presented as an individual duty 

whenever Islamic lands are occupied, with a clear allusion to the Palestinian-Israeli conflict. 

Martyrs (shuhadā’) are glorified as individuals who ascend to paradise with a special divine 

status (example 5). This theme extends into grammar lessons, where Grade 1 students are 

introduced to the word "shahīd" (martyr) in basic literacy exercises (example 4), and jihad is 

explicitly described as one of the “gates to paradise” in language activities (example 11).

Incitement in Science and Math

Science and Math are weaponized through politicized examples that incite hatred against 

Israel. A Grade 3 Math exercise instructs students to spell out in digits the number of martyrs 

during the First Intifada (example 14). Statistical lessons include frequency tables tracking 

the number of "martyrs" killed by Israel (example 12). Similarly, a probability lesson in a Grade 

7 mathematics textbook integrates irredentist political messaging regarding the "Right of 

Return" (example 13).

Glorification and Justification of Violence and Terrorism

Violence and terrorism are depicted as legitimate, heroic, and redemptive. Terrorists responsible 

for attacks on Israeli civilians, such as Dalal Mughrabi, who took part in the 1978 Coastal Road 

Massacre that killed thirty-eight Israelis, including thirteen children, are celebrated as national 

heroes (examples 15, 18). A Grade 12 reading comprehension lesson features a poem that encourages 

students to "come to [Haifa] one day with a weapon" in hand (example 17). Furthermore, graphic 

and age-inappropriate descriptions of violence appear in language exercises, such as a Grade 

9 spelling lesson describing the remains of women and children splattered across city streets 

(example 19). Similarly, instead of recognizing Palestinian poet Tawfiq Ziyad’s positive engagement 

with Israeli politics, students are exposed to his poetry, which implicitly calls for bloodshed and 

ruthless action against enemies (example 20).
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Dehumanization and Demonization of Israel

The newly published educational packages contain highly inflammatory narratives about Israel 

and its military. One reading comprehension exercise tells the story of a "Zionist officer" who 

shoots a fisherman in Gaza before unjustly arresting his son (example 23). Another describes 

an Israeli sniper deliberately blinding a Palestinian boy, accompanied by an image of an armed 

IDF soldier standing beside a one-eyed child (example 22). Additional passages portray Israel 

as engaging in systematic brutality, including imagery of bullets piercing children’s ears, the 

veiling of sunlight, and the slaughtering of innocence (example 24).

Palestinian textbooks also propagate conspiracy theories about Israel. One lesson for Grade 7 

likens the alleged torture of Palestinian prisoners by Israel to the suffering of an early Muslim 

who was tortured and crucified by the Byzantines (example 21). A Hadith lesson further claims 

that Israel is responsible for Palestine having "the highest rate of disabilities in the world" 

(example 25).

Non-recognition of Israel and its Erasure from Maps

Israel’s existence is entirely erased from regional maps. The name "Israel" does not appear in 

maps across the newly published educational packages. Maps systematically exclude Jewish 

Israeli cities while presenting Israeli-Arab locations as Palestinian territories. Many maps depict 

Palestine as extending "from the river to the sea," omitting any demarcation lines that acknowledge 

Israel’s borders (examples 31, 32, 33, 35).

The curriculum fails to acknowledge historical Jewish presence in the region, effectively erasing 

Jewish historical ties to the land. The legitimacy of any Jewish presence, past or present, is 

denied. A Grade 4 Arabic reading comprehension lesson teaches that Palestinian refugees 

"shall definitely return [to Jaffa], no matter how long it takes" (example 28). The term "Israel" is 

replaced with "Zionist Occupation," reinforcing the rejection of Israel’s legitimacy and statehood.

Gender

One example in the curriculum promotes restrictive gender norms. A Hadith lesson for Grade 

12 teaches that women who fail to cover their faces violate Islamic law, reinforcing conservative 

gender expectations (example 35).

Section 2: Frontal Classroom Instruction Capacities and Educational Content

While the Palestinian Authority (PA) has launched its remote-learning initiative for Gaza, many 

schools have also reopened their doors, resuming in-person teaching. However, instead of fostering 

an education that promotes recovery and reconciliation, these classrooms continue to serve as 

platforms for indoctrination, reinforcing violent ideology and rejection of peaceful coexistence.

Inside these schools, textbooks filled with incitement remain in use, supplemented by additional 

radicalizing materials. Throughout classrooms, blackboards, posters, and graffiti openly glorify 

terrorism, commemorate Hamas operatives killed in the war, and encourage students to see 

themselves as part of an ongoing violent struggle. In many cases, students are not just passive 

recipients of this ideology but are actively encouraged to celebrate acts of violence.
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A striking example comes from Al-Nasr Elementary School in Gaza City, where students recite 

a poem glorifying the October 7th Hamas-led massacre. On the classroom blackboard, a 

chilling inscription reads: “You are history, you are the Toufan [flood].” This phrase, invoking 

the name of the October 7th attack ("Flood of Al-Aqsa"), presents one of the darkest moments 

in recent history—a massacre of innocent Israelis, foreign workers, and civilians from multiple 

nationalities—as something to be celebrated. A nearby classroom poster, taken directly from 

a Grade 2 Arabic Language textbook, calls for “death to the jailer,” a phrase that contextually  

refers to Israel. At Muscat Girls’ High School in Nuseirat, students learn "A Refugee’s Will," a 

poem by Egyptian poet Hashim Al-Rifa‘i, explicitly calls for a violent return to Israeli cities; its 

message leaves no room for ambiguity in the statement: “One day with the weapon in your 

hand.” Rather than encouraging aspirations for peaceful co-existence or rebuilding their lives, 

students are taught that violence is the only path forward. 

At Rufayda Al-Aslamiyya High School for Girls in Deir al-Balah, the walls are covered with names 

of so-called “martyrs,” including terrorists from the Izz al-Din al-Qassam Brigades, the military 

wing of Hamas. Inside the classroom, students engage with a Grade 12 History textbook that 

explicitly legitimizes the use of violence and armed conflict to achieve political goals. The 

radicalization extends beyond just the Israeli-Palestinian conflict—students are taught that the 

United States used its global power and influence, particularly after the 9/11 attacks, to expand an 

imperialistic agenda. Rather than offering an education that prepares students for the modern 

world, these lessons reinforce a worldview built on conspiracy, hostility, and armed struggle.

At Al-Safa wal-Marwa School in Khan Younis, which is newly established school funded by the 

Sultanate of Oman, indoctrination is embedded not only in textbooks but in school ceremonies 

and cultural activities. A video uploaded on January 23, 2025, shows young female students 

performing a violent nationalistic dance, enthusiastically chanting a song with lyrics like “We 

ignited the Intifada, with a stone and a knife,” making rock-throwing and throat-slitting gestures. 

The performance also reinforces  incitement to violence and its glorification, with additional 

chanted lyrics like “Challenge accepted, where are the Zionist and the soldier?”—symbolizing 

the undertaking of a challenge to potentially kill Jews and Israelis. Promoting this ceremonial 

act for young girls in educational settings,  is both age-inappropriate and perpetuates conflict, 

intolerance, and promotes of violence instead of encouraging education or peace.

Main Findings



Back to School: Gaza's Educational Frameworks in the Shadow of War	 	             March 2025

10

Section 1: PA Ministry of Education Remote-Learning 
Initiative

The educational packages examined in this report were introduced by the Palestinian Authority 

(PA) Ministry of Education in September 2024.1  These packages are condensed online versions 

of PA textbooks, designed primarily for students in the Gaza Strip as part of the "virtual schools" 

remote learning initiative, also launched by the PA Ministry of Education in September 2024. 

The initiative aimed to allow students to continue their education during the war and complete 

two academic years in one to compensate for the missed 2023-24 school year.2

 These virtual schools are operated by principals and teachers from the West Bank, who conduct 

remote evening classes for Gazan students. In an October 2024 interview, PA Minister of Education 

Amjad Barham stated that approximately 5,000 teachers from the West Bank were expected to 

participate in the program.3 By early February 2025, reports indicated that over 290,000 students 

in Gaza had enrolled in these virtual schools, using the educational packages reviewed in this 

report.4 However, the initiative faces significant challenges, including electricity shortages 

and unreliable internet access,5  which hinder students’ ability to consistently engage with 

their studies.

The educational packages are not exclusive to the virtual schooling program. According to a 

September 2024 announcement from the Ministry of Education, the materials were also intended 

for other local educational initiatives.6 Following the ceasefire in Gaza in January 2025, the 

Ministry confirmed that these packages would be used in both reopened physical schools and 

the ongoing virtual schools' program.7  Additionally, private printing houses and bookstores in 

Gaza have printed and sold hard-copy versions of these packages.8  Further evidence suggests 

the Ministry of Education itself may also be distributing hard copies, as Minister Amjad Barham 

referenced efforts to "secure delivery" of the materials to Gazan students.9

1 " The Ministry of Education to Wattan: We have started to open virtual schools to compensate the students in 
Gaza for the academic loss", Wattan, September 15, 2024,  https://www.wattan.net/ar/video/444840.html  	
2 "MoE spokesman Al-Khdour: We aim to merge two school years into one year through virtual learning in 
Gaza",Palestine Today News Agency, Sep.14, 2024. https://paltoday.ps/ar/post/509568/الخضور-نهدف-لدمج-عامين-دراسيين 
3 Ministry of Education and Higher Education – Palestine, "Interview of the Minister Amjad Barham […] ", 
Facebook, Oct. 1, 2024 https://www.facebook.com/Palestinian.MOE/videos/1065692521870561/  (3:25-3:55)   	
4 Hussein Nazir al-Sinwar, "The wheels of education spin again in Gaza […]," Wafa – Palestine News and Info 
Agency, Feb. 25, 2025, https://wafa.ps/Pages/Details/114823   
5 Rasha Jalal, “After a year of Israel's 'educationicide', first school in Gaza reopens for 1,500 displaced students," 
The New Arab, Nov. 5, 2024, https://www.newarab.com/news/after-year-first-school-reopens-gaza-1500-
students  	
6 Ministry of Education and Higher Education – Palestine, "Beginning of educational interventions for 
students in the Gaza Strip [...]", Facebook, Sep. 17, 2024 https://www.facebook.com/Palestinian.MOE/posts/
 /مع-بدء-التدخلات-التعليمية-الموجهة-لطلبة-قطاع-غزة-نوضح-الآتي-1البداية-ستكون-عبر-ت/818736993764608
7 State of Palestine – Ministry of Education and Higher Education, "Instructions for the 2024-2025 School 
Year”, West Gaza Directorate of Education Facebook Page,  Feb. 23, 2025, https://www.facebook.com/photo
?fbid=1037690648400265&set=pcb.1037690708400259  	
8 Following are social media posts of independent printing houses and bookstores selling printed copies of 
educational packages.  Adam Bookstore and Book Fair, "Printing of Educational Packages […]", Facebook, Feb. 
17, 2025, https://www.facebook.com/story.php?story_fbid=1200238294793835&id=100044230284068&_rdr ; 
Family Printing House Gaza, "Printing of Educational Packages […]", Instagram, Nov. 22, 2024, https://www.
instagram.com/familygaza123/reel/DCrqyTTOg6r/ 
9 Barham, Jordanian envoy talk coordinating relief efforts for Gaza education sector" Petra – Jordan News Agency, 
Oct. 17, 2025, https://www.petra.gov.jo/Include/InnerPage.jsp?ID=64503&lang=en&name=en_news&cat=en_news   
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The packages are also accessible online through two official PA educational platforms: the 

Ministry of Education website and the E-learn website.10 Each package covers two semesters, 

whereas the standard PA curriculum separates semesters into individual textbooks. As a result, 

these condensed versions contain only about half of the content found in regular textbooks. 

For Grades 1-10, the packages include core subjects such as Science, English, Math, Arabic, and 

National Education (the latter only for Grades 1-2). Subjects such as Social Studies and Islamic 

Education have been omitted. However, for Grades 11-12, over 30 educational packages are available, 

covering multiple academic tracks, likely in preparation for the "Tawjihi" matriculation exams.

The publication of these new educational materials provided the Palestinian Authority with a 

critical opportunity implement long-overdue curriculum reforms. The PA’s standard textbooks 

have long been criticized for containing incitement to violence, antisemitism, and glorification 

of terrorism, as well as erasing Israel’s existence. Given the condensed format of these new 

materials, the PA could have easily removed inflammatory content, while still delivering an 

educational framework that met academic standards. However, an examination of these newly 

published materials reveals that much of the inflammatory content remains intact. This includes 

texts promoting violence, glorifying terrorism, promoting jihad and martyrdom, spreading 

antisemitic rhetoric, vilifying Israel, and denying its existence. These findings contradict the letter 

of intent signed by the Palestinian Authority with the EU Commission.11 In this agreement, the 

PA pledged to reform its curriculum in response to concerns about antisemitism and incitement 

to violence in its EU-funded textbooks. Instead of fulfilling these commitments, the PA has 

repackaged and preserved the same radicalized narratives in its new educational materials. 

The educational packages analyzed in this report contain numerous examples of inflammatory 

content that violate UNESCO-derived standards of peace and tolerance in education. This study 

reviewed 78 educational packages. The selected examples have been organized according to the 

following themes: antisemitism, encouragement of martyrdom and jihad, incitement to violence 

in science and math, glorification and justification of violence and terrorism, dehumanization 

and demonization of Israel, non-recognition of Israel and its erasure from maps, and gender.  

10 Virtual Schools Gaza – Educational Packages, Ministry of Education and Higher Education – Palestine, 
https://www.moe.edu.ps/gaza/subjects; Gaza Strip Educational Packages, E-learn Educational Portal - Ministry 
of Education and Higher Education, Palestine, https://elearn.edu.ps/edu-packs-gaza/   
11 Directorate-General for Neighbourhood and Enlargement Negotiations, "Letter of Intent between the 
Palestinian Authority and the European Commission," Enlargement and Eastern Neighbourhood - European 
Union, https://enlargement.ec.europa.eu/document/download/597ce07b-fb47-4bd2-b7ef-46c4401487de_
en?filename=Letter%20of%20Intent%20-%20EU%20PA%20final.pdf	

Section 1: PA Ministry of Education Remote-Learning Initiative
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Antisemitism 

A high school History textbook, dedicating a chapter to “Zionist settler colonialism in Palestine,” 

teaches the idea that Jewish people represent an identifiable national group is a “false claim” 

(iddi‘ā’ zā’if) promoted by Zionism to justify the colonialization of Palestine. The textbook also 

mentions two other such Zionist “false claims,” namely that the relations of Jews with non-Jews 

are characterized by antisemitism, and that this can only be resolved through a Jewish state 

in Palestine. The main argument of the passage is that these “false claims” are engineered by 

Zionism to enable what is understood to be its true goal – the colonization (istīṭān) of Palestine. 

Thus, Palestinian students are told to reject the very existence of the Jewish “Other” as a matter 

of principle, including the Jewish experience of persecution and antisemitism, and view it as 

a cynical scheme to deprive the Palestinians of their national rights. 

Example 1 
History, Grade 11, 2024 Gaza Educational packages, p. 27. (Textbook - History, Vol. 1, Grade 11, 

2020-21, p. 71) 

Zionism is tied to colonialization, as it has been a part of [Zionism] and an important foundation of 
its enterprise, having been predicated on three false claims: firstly, that the Jews, despite the fact 
that they belong to many countries and societies, represent a single national group, characterized by 
Semitic ethnic traits; second, that the relationship between Jews and other peoples are predicated 
on hostility and conflict, epitomized in the phenomenon of antisemitism; and third, that there is no 
solution to the Jewish Problem other than the establishment of a Jewish state, to be realized in the 
Promised Land (Palestine), and settling inside it. Therefore, the principle of continued Zionism can 
only be made possible through continued colonization in Palestine.
* Let’s infer the relationship between colonization and Zionism.
* Let’s explain the relationship between Zionist claims and elements of colonization.   
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A cartoon featuring antisemitic imagery depicting Jews as controlling the world is incorporated 

into a Grade 11 History lesson on colonialism. The cartoon appears within a chart illustrating 

different forms of colonialism. Next to an item titled “cultural colonialism,” which the textbook 

described as “the most dangerous form of colonialism,” is a monochrome cartoon depicting 

two arms, one brandishing an Israeli flag and the other an American flag, holding the globe 

together. This cartoon heavily draws upon traditional antisemitic tropes, which have historically 

depicted Jewish people holding the globe to symbolize Jews’ excessive global influence and 

greed. In this case, the textbook employs imagery to advance this antisemitic trope as an anti-

colonialist critique of global culture. Another item discussed in the chart is “settler [colonialism]” 

(al-istīṭān), which is described as “replacing one people with another, and taking over their 

land,” and directly equated with “the Zionist Occupation in Palestine.” This is visualized by an 

illustration of a Palestinian flag being trampled by masses of people.  

Example 2 
History, Grade 11, 2024 Gaza Educational packages, p. 4. (Textbook - History, Vol. 1, Grade 11, 2020-

21, p. 9) 

Forms of Colonialism
Activity 3: Let’s observe the figure, draw our conclusions, then respond the following questions: 
	
[Top right:] Cultural colonialism: the most dangerous form of colonialism, because it attacks the 
spirit of the Nation and its beliefs. 

[Bottom right:] Settler [colonialism]: replacing one people with another, and taking over their land, 
as the Zionist Occupation [has done] in Palestine 

[Bottom:] Figure (1): Forms of Colonialism 

Let’s explain the forms of colonialism, and give an example for each. 

Why are there so many forms of colonialism? 

Antisemitism

[Enlarged from left illustration]
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A high school Islamic Education textbook portrays “the Jews” as liars and manipulators within 

the context of early Islamic history. The lesson recounts an episode from oral Islamic history 

(alluded to in the Qur’an), in which Jewish leaders in Medina allegedly attempted to persuade 

Muhammad to pronounce an unjust verdict in their favor, promising to convert to Islam if he 

did, with the aim of tempting the prophet to abandon his faith. The characters in question 

are depicted as both deeply immoral and (in their attempt to seduce the prophet) hostile to 

Islam. The text consistently refers to them as “the Jews” (al-yahūd), a generalization that risks 

extending this negative portrayal beyond the historical context to Jewish people collectively. 

The depicted manipulativeness and disobedience to God strongly correlates with antisemitic 

stereotypes, which corroborates this notion that the negative portrayal may be expanded 

to apply to Jews in general. At any rate, the lesson makes little attempt to contextualize the 

depicted wrongdoing as being the responsibility of certain individuals in a particular time and 

place, a point underscored by a subsequent self-evaluation question which asks whether God’s 

warning from “the Enemies’ seduction,” as taught in the lesson, applies only to “the Jews.”   

Example 3 
Islamic Education, Grade 12, 2024 Gaza Educational packages, pp. 16, 17 (Textbook: Islamic 

Education, Grade 12, 2021, pp. 21, 22)  

“And judge, [O Muhammad], between them by what Allah has revealed and do not follow their inclinations and beware of them, lest they tempt you 
away from some of what Allah has revealed to you. And if they turn away, then know that Allah only intends to afflict them with some of their [own] 
sins. And indeed, many among the people are defiantly disobedient.” (5:49)
The Noble Verse emphasizes that the Holy Prophet (PBUH) must adhere to the ruling of God and not follow the whims of those Jews who appealed to 
him to pass judgement among them; he must be aware of their lies and their falsification of Truth. In explaining the Circumstance of Revelation for 
this verse, Ibn Abbas (God be pleased with him and his father) narrated: “A group of Jews […] said to each other: ‘Let us go to Muhammad, perhaps we 
can tempt him to abandon his faith.’ They went to him and said, ‘Muhammad, you know that we are the Jews’ rabbis and notables; if we follow you, 
the Jews will follow us and not go against us. We have a quarrel with a certain crowd. We will bring them before you to be judged, and you will rule 
against them in our favor, and we will believe and have faith in you.’ The Messenger of God (PBUH) declined […]”
God Almighty tells His Prophet (PBUH) that by turning their backs on accepting His [or: the Prophet’s] judgment, the Jews are deprived of guidance 
because of their sins and transgressions.
God then alleviates whatever pain His Prophet (PBUH) may have, because of the Jews’ and the Hypocrites’ disobedience and aversion to the Truth 
which the Prophet had brought to them and called them to, saying: […]

Antisemitism

6. Is the warning [God gives the Prophet] from the Enemies’ seduction limited to the Jews, given how specific the 
Circumstance of Revelation is?
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Encouragement of Martyrdom and Jihad

A reading exercise for the Arabic letter H (hāʾ, هـ) for Grade 1 students includes the word šahīd 

(“martyr”). By using this word in a reading exercise, the textbook implicitly promotes martyrdom 

as an ideal as early as Grade 1. Notably, although the exercise in the 2024 educational package 

edition is a shortened version of the original textbook exercise, and includes less words, the 

authors chose to keep the word šahīd.    

Example 4 
Our Beautiful Language, Grade 1, 2024 Gaza Educational packages, p. 76 (Textbook: Our Beautiful 

Language, Vol. 2, Grade 1, 2020, p. 53) 

Let's read correctly: 
Hūd [male name]
šahīd [“martyr"]
nahr [“river”]
Hadīl [female name]  
hudhud [hoopoe]
hilāl [“crescent”]
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Example 5 
Islamic Education, Grade 12, 2024 Gaza Educational packages, p. 11 

The Place of Martyrs in the Eyes of God Almighty:
The Almighty said: “And do not say about those who are killed in the way of Allah: ‘They are dead.’ 
Rather, they are alive, but you perceive it not.” (2:154).
In the eyes of God, praised be He, martyrdom holds an elevated standing and esteemed status; the 
magnitude of the effort and sacrifice is derived from the stature of the goal and purpose.
And the Martyr: is he who invested himself for the sake of God Almighty in defense of his faith and 
homeland, to make the Word of God supreme.
The Noble Verse proscribes against describing Martyrs as dead, for they are alive with their Lord, 
enjoying themselves, as they have moved from the life we know to another life we do not sense. The 
Almighty said: “And never think of those who have been killed in the cause of Allah as dead. Rather, 
they are alive with their Lord, receiving provision.” (3:169)

An Islamic Education textbook defines “martyrs” (shuhadā’) as those who give their lives in 

defense of their faith and country, teaching that such individuals receive rewards from God. 

The text presents this message based on verses from the Qur’an (Surahs Al-Baqara and Al 

Imran), which state that “those who have been killed for the cause of Allah” are not dead, but 

living by God’s side, where they are rewarded. The text interprets these verses to suggest that 

one may achieve this lofty status by promoting the supremacy of Islam (“to make the Word of 

God supreme”) and by “defending their homeland and religion.” However, this idea does not 

appear in the cited scripture, nor is any other source provided to support this interpretation. 

This interpretation risks desensitizing students to the idea of dying for religious and political 

ends, particularly within the context of the Israeli-Palestinian conflict, and may even encourage 

them to seek a violent death with the expectation of reward. The lesson makes no attempt 

to offer a non-violent interpretation of the Qur’anic texts,12 nor to discourage students from 

pursuing violence and death in the context of the conflict.

12 Examples of non-violent instances of martyrdom include a Muslim dying of illness, plague, drowning, 
collapsing of buildings, or during any act done in servitude to God; a hadith corroborated by both Sahih 
al-Bukhari and Sahih Muslim (1354/2). 
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Example 6 
Arabic Language (1): Reading, Grammar, Prosody and Expression (Academic Track), Grade 11, 

2024 Gaza Educational packages, pp. 38–41 (Textbook— Arabic Language (1): Reading, Grammar, 

Prosody and Expression (Academic Track), Vol. 1, Grade 11, 2020, pp. 74–76) 

Poetic Text
Martyrs of the Intifada

About the text:
Fadwa Tuqan (1917–2003)
Born in Nablus, she was sister to poet Ibrahim Tuqan. […] The poet composed this poem at the end 
of 1989, which speaks of the glorious Intifada and its martyrs who sacrificed themselves to liberate 
the land, holy sites and humanity.  

A Grade 11 Arabic textbook includes excerpts from a poem titled “Martyrs of the Intifada” to 

glorify death and dehumanize Israelis in the context of the First Intifada (1987–1993). The poem, 

written by Palestinian poet Fadwa Tuqan (1917–2003), alludes to the rock-throwing attacks that 

characterized the conflict, describing how Palestinians “picked up their hearts in their hands 

as stones” and threw them at Israelis, who are plainly depicted as a “monster” (waḥš). This 

characterization is reinforced by the textbook’s first comprehension question, which explicitly 

clarifies that the monster refers to “the Occupying Enemy.” The poem repeatedly references 

death and dying, praising martyrs for standing on their feet “in the face of death” as “death 

charged and drew its pickaxe at them.” The textbook presents these verses as examples of a 

high-quality artistic expression. Additionally, the poem incorporates graphic and potentially 

inappropriate imagery, describing the martyrs “climbing on mountains of their [own] gushing 

blood” as they die. The poem is followed by exercises that ask students to analyze “how the 

martyrs faced death,” and to cite both the poem and Qur’anic evidence that martyrs shall live 

forever.13  These exercises further underscore the theme of the glorification of death.

13 The verse alluded to by the textbook is likely from Al Imran Surah: “And never think of those who have 
been killed in the cause of Allah as dead. Rather, they are alive with their Lord, receiving provision.” (3:169) 
The same verse is repeatedly quoted elsewhere in the PA curriculum to support jihad and martyrdom, cf. 
Islamic Education, Vol. 2, Grade 8, 2020, p. 51.      	

[p.38]
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[p.39]

They painted the road to life
Paving it with pearls, with the vigor of youth, with carnelian stone
They picked up their hearts in their hands as stones, as embers, as fire
They threw them at the monster [waḥš] on the road:
[…]
They died standing
Blazing
Shining on the road, kissing the mouth of life!
Death charged and drew its pickaxe at them
In the face of death they stood on their feet
[…]

Encouragement of Martyrdom and Jihad, Example 6
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[p.40]

O dream of theirs, glimmering in the distance
[…]
Look at them in the distance
Rising higher and higher, the whole world watches them rise
Climbing on mountains of their gushing blood
They rise and rise and rise
Treacherous death will not seize their hearts
For rebirth and a new dawn
Is a dream to accompany them on the path of self-sacrifice
Look at them in their Intifada, like falcons joining
The earth and sacred Motherland to the heavens!

Understanding and Comprehension
1. Let’s identify the quality the poet uses to describe the Occupying Enemy.
2. How did the martyrs face death, as it appears in the poem?
[…]

Encouragement of Martyrdom and Jihad, Example 6
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[p.41]

Discussion and Analysis
1. Let’s explain what the main message of the poem is.
2. Let’s describe the scenery of the martyrs of the Intifada, as laid out by the 
poet in the poem’s first part.
3. Collective work in facing the Occupation was a defining feature of the First 
Intifada, let’s clarify that using the poem.
4. The poet shows that martyrs live forever: 
	 A. Let’s cite the part which indicates this message.
	 B. Let’s find a verse from the Noble Qur’an which affirms this 
message.
5. The poet views that victory over injustice and the Occupation is inevitable, 
let’s find the expressions which indicate that.   
6. Let’s explain the artistic portrayal in the following: 
A. “In the face of death they stood on their feet”
B. “They threw them at the monster on the road”
C. “Death charged and drew its pickaxe at them”

Encouragement of Martyrdom and Jihad, Example 6
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Example 7 
Our Beautiful Language, Grade 1, 2024 Gaza Educational packages, p. 90 (Textbook: Our Beautiful 

Language, Vol. 2, Grade 1, 2020, p. 83) 

Violent struggle appears as early as Grade 1, with textbooks using a militaristic figure holding 

a weapon to teach the Arabic letter “Yā.” Children are requested to examine the following 

pictures, and to then describe them with a word that contains the letter “Yā.” 

Encouragement of Martyrdom and Jihad
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Example 8 
Islamic Education, Grade 12, 2024 Gaza Educational packages, pp. 68-73 (Textbook: Islamic 

Education, Grade 12, 2021, pp. 96–101) 

An Islamic Education chapter on Islamic jurisprudence (fiqh) begins with a lesson on jihad, 

a term that the textbook interprets almost exclusively in violent terms, and then proceeds to 

glorify, promote and associate with the present-day Israeli-Palestinian conflict. According to 

the textbook, jihad fundamentally means “battle” or “fighting” (qitāl), though it acknowledges 

that the term may also apply to indirect military support. Multiple verses from the Qur’an 

that use this military related vocabulary are cited, despite the fact that few explicitly mention 

jihad. The lesson does not appear to offer any non-violent or spiritual interpretations of jihad. 

The textbook teaches that this (violent) form of jihad is “the peak of Islam” (literally “the top 

of the camel’s hump of Islam”), that it is “one of the gates to achieving martyrdom,” and that 

it saves its practitioner from Hellfire. It further instructs that jihad is an individual duty (farḍ 

‘ayn)—an obligation placed upon every believing Muslim—in cases where “the Enemy occupies 

a Muslim land.” This language can easily be interpreted as a direct reference to the present-

day Palestinian situation. Overall, the lesson appears to advocate for religious war, presenting 

jihad as a duty in which every Muslim Palestinian should seek to participate.  

(See translation on the next page)

Encouragement of Martyrdom and Jihad

[p.68-69]
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Lesson 22: Jurisprudence of Proselytization [Da‘wah] and Jihad

[…]

Proselytization during the Medinan Period:
The Messenger of God, peace be upon him, did not cease calling people to Islam with the use of logical proof and evidence, 
and debated them in the way that was best; and once the Muslims gained power and strength, which allowed them to face 
the Arrogant and the Aggressors, God Almighty prescribed jihad. […]
Jihad: is to exert oneself for the sake of God directly through battle, or by providing material assistance, opinion [ra’y], or 
numerical multiplicity.

[…]

The Wisdom of Prescribing [Jihad]:
Jihad is prescribed in Islam for many reasons, including:
* To fight injustice and repel aggression which have befallen Muslims, their religion, lives, country or property. As the Almighty 
said: “Permission to fight has been given to those who are being fought, because they were wronged. And indeed, Allah is 
competent to give them victory.” (22:39)
* To overcome obstacles which hinder the Call to Islam from reaching people, especially when that Call is being resisted by 
the Arrogant and influence from among the corrupt; as the Almighty said: “And fight against them until there is no persecution 
[or discord; Ar. fitnah] and until the religion, all of it, is for Allah.” (8:39)
* To implement the rulings of God Almighty, spread justice and equality, and invalidate invalid rule. This is the goal of bringing 
Islam to people. […]

[p.70]

Encouragement of Martyrdom and Jihad, Example 8
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The Virtue of Jihad for the Sake of God:
* Jihad entails glory, victory and power on Earth, and forgoing it entails humiliation and loss […]
* Jihad is the best deed in the eyes of God Almighty […]
* Jihad is the peak of Islam […] 
* Jihad is a profitable deal with God Almighty, which entails salvation from Hellfire and the attainment of forgiveness and 
Paradise. […] 
* Jihad is one of the gates to achieving martyrdom. […]

The Ruling Regarding Jihad:
The basic rule of jihad for the sake of God Almighty is that it is a collective duty [farḍ kifāyah]; as the Almighty said: “Fight in 
the way of Allah those who fight against you but do not transgress. Indeed, Allah does not like transgressors.” (2:190)
It is an individual duty [farḍ ‘ayn] in certain situations, including:
* If the Enemy occupies a Muslim land, moves its forces to occupy it or intends to harm to its residents. The Almighty said: “O 
you who have believed, fight against those adjacent to you of the disbelievers and let them find in you harshness. And know 
that Allah is with the righteous.” (9:123)
* If the Imam calls upon a group of people, or dispatches them, to battle. […]
* If the fighter is present at the field of battle. The Almighty said: “O you who have believed, when you meet those who disbelieve 
advancing in battle, do not turn to them your backs in flight. And whoever turns his back to them on such a day, unless swerving 
as a strategy for war or joining another company, has certainly returned with anger upon him from Allah, and his refuge is 
Hell - and wretched is the destination.” (8:15–16)

Encouragement of Martyrdom and Jihad, Example 8
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Example 9 
History, Grade 11, 2024 Gaza Educational packages, p. 43 

Martyrdom is encouraged and described positively as “fuel that fed the Intifada and gave it the 

power to go on” in a chapter about liberation movements. The text describes the vast number 

of casualties and damage, as being the key to success of national liberation movements.

Encouragement of Martyrdom and Jihad

Success Factors for National Liberation Movements:
Activity (5): Let’s read the following texts, draw conclusions, and then answer:
The first Palestinian Intifada was characterized by vast civil disobedience, comprehensiveness, confidentiality, good organization 
and active participation on the part of all segments of society. It also carried in its womb the seeds of renewal, for the blood 
of each martyr was the fuel that fed the Intifada and gave it the power to go on. The increased oppression on the part of the 
Occupation increased the popular Intifada and intensified its sharpness. There are conflicting statistics regarding the numbers 
of martyrs and the wounded. Some talked of the martyrdom of 1,200 Palestinians. As for the number of the wounded, it reached 
120,000. The prisoners-of war and detainee's number was 120,000, while 150,000 civilians were forced to leave their houses.
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Example 10 
Islamic Education, Grade 12, 2024 Gaza Educational packages, p. 52 (Textbook: Islamic Education, 

Grade 12, 2021, p. 74. 

Ribat, the Islamic principle of preparing for jihad to defend Islamic territory, is defined in a 

high school Islamic Education lesson as the act of “dwelling” in places such as Palestine and 

the Levant, where “people are threatened by the Enemies of Islam,” while preparing for jihad. 

Rather than exploring how this concept was understood historically or during the inception of 

Islam, or stressing its potentially non-violent applications, this textbook takes advantage of it 

to encourage Palestinian students to view themselves as being currently engaged in a military 

form of jihad—effectively, religious war—against what is identified as an enemy of their very 

faith and the entire Islamic community.

Encouragement of Martyrdom and Jihad

Part 1: Ribat for the Sake of God:
Ribat: means dwelling – whilst preparing one’s soul for jihad for the sake of God and defense of the Faith and Muslims – in 
places where people are threatened by the Enemies of Islam; for example, living specifically in the land of Palestine, or in the 
Levant in general. 
Ribat is the best of those deeds which remain rewarded after one’s death; because all acts of righteousness may be rendered 
impossible, unless there is safety from the Enemy, and the borderlands are guarded. Therefore, [he who engages in ribat] 
gains the reward of all the acts of righteousness that are made possible because of his ribat.
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Example 11 
Arabic Language, Grade 7, 2024 Gaza Educational packages, p. 107 (Textbook— Arabic Language, 

Vol. 2, Grade 7, 2020, p. 94) 

To teach basic noun declensions in Arabic grammar, Grade 7 students are given three example 

sentences, all with strongly incendiary connotations. The first sentence praises jihad, potentially 

in its violent form, as “a gate to Paradise.” The second sentence, quoted from Egyptian poet 

Ahmed Shawqi (1868–1932), condemns “the colonizers”—a term often applied, within Palestinian 

nationalist rhetoric, to Israelis—as having “hearts of stone.” The third sentence quotes a verse 

from the Qur’an, originally from the account of Yusuf (Joseph), which expresses courage in the 

face of imprisonment; this calls to mind the highly emotive subject of Palestinian prisoners held 

in Israeli prisons, a topic frequently invoked in PA textbooks. Altogether, these three sentences, 

when taken out of context to discuss basic grammar—for which virtually any Arabic sentence 

could have been chosen—were deliberately selected to promote an antagonistic narrative and 

generate an emotional response.  

Encouragement of Martyrdom and Jihad

Examples of Inflectional Suffixes: 
1. Jihad is one of the gates of Paradise. 
“of” [min] is a preposition that mandates the genitive, and ends with no vowel, and so does not receive an inflectional suffix. 
“gates” [abwāb] is a noun in the genitive case, therefore it receives the inflectional suffix -i. 

2. And the colonizers, even if they are lenient / have hearts of stone, which do not soften (by Ahmad Shawqi)
[…] 

3. The Almighty said: “He said, ‘My Lord, prison is more to my liking than that to which they invite me.’” (12:33)  
[…]
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Incitement in Science and Math

In a chapter about statistics, a frequency table presents the number of martyrs killed by Israel 

in various years, accompanied by calculation exercises. The exercise begins by discussing 

Israel's "ongoing aggression" against holy sites and the Palestinian civilian population in the 

Jerusalem Governorate, which according to the textbook resulted in the death of 156 martyrs 

between 1994-2015. Students are then instructed to create a table displaying the number of 

martyrs in each year, followed by calculation exercises based on the table. The textbook thus 

uses mathematics exercises to incite hatred against Israel, portraying it as senselessly attacking 

civilians and religious sites. 

Example 12 
Mathematics, Grade 9, 2024 Gaza Educational packages, p. 46 (Textbook— Mathematics, Vol. 1, 

Grade 9, 2019, p. 86)  

Frequency Tables:
Creating a frequency table:
Activity 1: The Jerusalem Governorate is subjected to an ongoing aggression by the 
Israeli Occupation against holy sites, and its Palestinian population, resulting in the 
loss of property and life. The number of martyrs in the district of Jerusalem during 
the period of 1994–2015, according to the Palestinian Central Bureau of Statistics 
is 156 martyrs. The number of martyrs according to the years is divided as follows:
The number of years in which there were no martyrs during the period 1994–2015 
is one year. 
The number of years in which there were two martyrs a year is . . .
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Example 13 
Mathematics, Grade 7, 2024 Gaza Educational packages, p. 108 (Textbook— Mathematics, Vol. 

2, Grade 7, 2019, p. 97) 

Conflict related imagery is inserted into a mathematical problem in a Grade 7 textbook. An 

exercise uses the digits of the year 1948 to teach probability. The exercise is accompanied by an 

illustration of an irredentist map of Palestine which effectively erases Israel from existence. The 

map includes the word "Return" ['Awda] in English and Arabic, along with a key, symbolizing 

the Palestinian Right of Return. The textbook therefore uses mathematics exercises to instill 

irredentist political messages that implicitly deny Israel's right to exist.  

 

Incitement in Science and Math

The year 1948 represents a turning point in the life of our Palestinian people. It is the year that the Nakba took place, Palestine was 
occupied, and our people became displaced in the refugee camps and the Diaspora.
The sample space for the digits of which this date is comprised : Ω = {1, 4, ….}
Complete the following events:
[…]
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Example 14 
Mathematics, Grade 7, 2024 Gaza Educational packages, p. 108 (Textbook— Mathematics, Vol. 

2, Grade 7, 2019, p. 97) 

Incitement in Science and Math

1. I will read the following statements, and then write the colored number in digits: 
A. The length of Jerusalem’s walls is four thousand two hundred meters.  
B. The number of schools in Palestine as of 2015 is two thousand eight hundred and fifty-six schools.  
C. The number of martyrs in the First Intifada is two thousand and twenty-six martyrs.

To teach numerical digits, a Grade 3 Math exercise asks students to number the amount of 

“martyrs,” i.e. Palestinians who died, during the First Intifada (1987–1993). The given figure of 

2,026, which appears to be highly inflated,14 includes a large number of Palestinian militants 

and terrorists killed in action during that period, yet the textbook groups them indiscriminately 

with civilian deaths.   

14 Even other PA textbooks quote a significantly lower figure; see for example Mathematics, Vol. 1, Grade 
4, 2020, p. 27. For comparison, human rights group B’tselem estimates a figure of 1,376 Palestinian deaths 
during the same time period. “Fatalities in the first Intifada,” Btselem.org.  
https://www.btselem.org/statistics/first_intifada_tables  
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Glorification and Justification of Violence 
and Terrorism

Dalal al-Mughrabi, the perpetrator of the 1978 Coastal Road massacre, which killed thirty-

eight Israelis including thirteen children on a civilian bus, is celebrated in an Arabic reading 

comprehension text for Grade 5 students. The text exalts her and the terror attack as an act of 

“heroism,” describing how the massacre made her memory “immortal” in the “hearts and minds” 

of Palestinians. After reading, students are instructed to copy and rewrite sentences praising 

her “pure blood.” The lesson notably does not present Palestinian women’s commitment to 

their people in ways other than  through violence. 

 

The text presents a falsified version of the event, exonerating Al-Mughrabi of any wrongdoing and 

quoting her as saying she had no wish to kill the passengers on the bus. It further claims that 

Israeli forces killed both her and the hostages with “airplanes and tanks.” In reality, Al-Mughrabi 

and her accomplices deliberately killed multiple people, including American photographer 

Gail Rubin, long before they were engaged by Israeli security forces. Those forces primarily 

consisted of Israeli civilian police, who possessed neither tanks nor airplanes. Additionally, Ehud 

Barak, whom the textbook credits with overseeing the Israeli “attack” on the bus, was actually 

studying in the US at the time; among other factual errors.

Example 15 
Arabic Language, Grade 5, 2024 Gaza Educational packages, pp. 63-77 (Textbook— Arabic 

Language, Vol. 2, Grade 5, 2020, pp. 51–61) 

[p.63]

About the text 
Our Palestinian history is brimming with names of martyrs who have given their lives in sacrifice to the Motherland. One of them is 
the martyr Dalal al-Mughrabi, who drew a portrait of defiance and heroism with her struggle, making her memory immortal in our 
hearts and minds. The text in our hands speaks about one part of the journey of her struggle. 



Back to School: Gaza's Educational Frameworks in the Shadow of War	 	             March 2025

32

[p.64]

Reading 
In Sabra Refugee Camp, one of Beirut’s refugee camps that is bleeding in pain – 
as a result of the Nakba – the fighting commander, Dalal al-Mughrabi, was born. 
Roughly two decades after her birth, she answered the distress call of the Motherland.  
Dalal sailed the sea, leading her squad of fedayeen, the Deir Yassin squad. They 
were thirteen fedayeen fighters, and as usual, the sea was sometimes relaxed, 
sometimes angry. The waves raged, and their rubber boat flipped over, leaving 
two of the squad heroes to drown. The rest battled the waves, and clung on to 
the boat until the lights of the Palestinian coast appeared before the commander 
and her squad. They snuck their way onto the shore, and the fields and orchards 
smiled before them. 
Dalal closed her hands over a handful of her Motherland’s blood-soaked soil and 
smelled it with affection. Then, she waited for the right moment. She and her squad 
intercepted a bus on its way to Haifa, and turned it back towards Jaffa. Dalal climbed 
aboard with pride, and proclaimed to those inside: “We do not wish to kill you. We 
came to free our brothers in your prisons [...]” 
The Occupation forces learned that the bus had arrived in the vicinity of Sayyidna 
Ali [near Herzliya, Israel]. They dispatched a special military team led by Ehud 
Barak to attack the bus with bullets and bombs, using airplanes and tanks, and 
kill all those inside. [...] Dalal rose to Heaven as a martyr, along with eight of her 
companion heroes. Their remains are held in what the Occupation authorities call 
“numbered cemeteries” until this very day, while two fedayeen fighters escaped. 
Dalal restored some justice for Deir Yassin, and watered the land of Palestine with 
her pure blood, to shine a history of revolution that will not yield. 

Glorification and Justification of Violence and Terrorism, Example 15
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[p.66]

Part 1: Let’s answer the following questions: 
1. Let’s fill in the gaps in the following sentences in an appropriate manner: 
A. Dalal Al-Mughrabi was born in ___. 
B. The squad which Dalal Al-Mughrabi led was called the ___ squad. 
C. Before arriving at the coast of Palestine, ___ squad members drowned. 

2. How old was Dalal al-Mughrabi when she became a martyr? 
3. Where did Dalal and her squad land? 
4. Let’s state the objective for which Dalal and her squad carried out the operation. 
5. What was the outcome of the confrontation which took place between the Occupation forces 
and the fedayeen squad? 
 
Part 2: Let’s think, and answer the following questions: 
1. What is the significance of Dalal’s squad of fedayeen fighters being called “Deir Yassin squad”? 
2. In what way did Dalal and her squad restored some justice for Deir Yassin? 
3. What does Dalal’s statement, “We do not wish to kill you,” show? 
4. Palestinian women have a role in resisting the Occupier, how is that manifested in the text? 

Glorification and Justification of Violence and Terrorism, Example 15
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[p.74]

Basic Inflection Suffixes 
Review 
Part 1: Let’s read the following passage, and fill in the table as required: 
Dalal sailed the sea, leading her squad of fedayeen, and as usual, the sea was sometimes 
relaxed, sometimes angry. The waves raged, and their rubber boat flipped over, leaving two 
of the squad heroes to drown. The rest battled the waves, and clung on to the boat, until the 
lights of the shore of Palestine appeared before the commander and her squad. The squad 
snuck their way onto the shore... and the orange orchards smiled before them. 
Nouns in the nominative – Nouns in the accusative – Nouns in the genitive 

[p.77]

Calligraphy: 
Let's write the following in calligraphy, paying attention to how we write the letters Rā’ (ر) 
and Zāy (ز): 
Dalal watered the land of Palestine with her pure blood, to shine a history of revolution that 
will not yield. 

Glorification and Justification of Violence and Terrorism, Example 15
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Example 16 
Arabic Language, Grade 5, 2024 Gaza Educational Package, p. 11. (Textbook - Arabic Language, 

Vol. 1, Grade 5, 2020, p. 20) 

Another Grade 5 Arabic Language educational package textbook teaches grammar using a 

passage that glorifies Dalal al-Mughrabi, the perpetrator of the 1978 Coastal Road Massacre (see 

above). One of the figures praised in the passage is ‘Izz al-Din al-Qassam, the founder of the 

Palestinian jihadist movement. The passage also celebrates non-Palestinian figures from Islamic 

history, such as Khalid ibn al-Walid (conqueror of Roman Syria), Tariq ibn Ziyad (conqueror of 

Visigoth Spain) and Qutuz (defender of Egypt against the Mongols), all of whom are primarily 

known for their military exploits against non-Muslims. These figures, including al-Mughrabi, 

are collectively presented as "the crown of the nation and the title of its glory."  

 

Practice:
First – We will read the following paragraph and extract from it nouns (including proper names and pronouns):
Who among us will forget Khalid ibn al-Walid, Umm Ammarah, Khawlah bint al-Azwar, Tariq ibn Ziyad, Saladin, [Saif 
ad-Din] Qutuz, Omar Al-Mukhtar, Izz Al-Din Al-Qassam, Dalal al-Mughrabi, and Yasser Arafat? They are the crown of the 
nation and the title of its glory. They are the best among the generous and the best among the giving.

Glorification and Justification of Violence and Terrorism
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A poem in a Grade 12 Arabic Language textbook conveys the message that the Palestinian 

refugee experience can only be rectified through the refugees’ physical return, potentially by 

violent means. The poem, written by Egyptian poet Hashim Al-Rifa‘i (1935–1959) and titled “A 

Refugee’s Will,” is narrated from the perspective of an aging Palestinian Arab refugee who, on 

his deathbed, recounts the loss of his childhood home in Haifa–now a city in Israel–presumably 

in the aftermath of the 1948 Arab-Israeli War. The speaker implores the son to return to Haifa, 

rhetorically asking, “how long will you leave [our homeland] at the tips of spears?” and poetically 

imagines Haifa as gazing back at them with “rebuke” (‘itāb), expressing guilt for not taking 

action sooner. The speaker then suggests that the son may “come to [Haifa] one day with the 

weapon in your hand,” implying that Palestinian refugees’ return can or should involve the use 

of violence; this point is possibly reiterated by the textbook’s follow-up question which asks, 

“How will the Palestinian refugee return to his homeland?” for which one reasonable answer 

is “with a weapon in his hand.” While the poem does not directly mention Israelis, it alludes 

to antagonists who “have driven [the Palestinian refugee] out,” calling them “the criminals” 

(al-junāt) and describing them inhumanely as “not shed[ding] any tears.” The context of Haifa 

leaves no ambiguity as to whom these “criminals” refer, reinforcing a highly negative perception 

of Israeli Jews. 

Example 17 
Arabic Language (1): Reading, Grammar, Prosody and Expression (Academic Track), Grade 12, 

2024 Gaza Educational packages, pp. 56-58 (Textbook— Arabic Language (1): Reading, Grammar, 

Prosody and Expression (Academic Track), Grade 12, 2020, pp. 84–87) 

Glorification and Justification of Violence and Terrorism
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A Refugee’s Will

My son, tomorrow the darkness of night will cover me
Only one last breath will remain of life’s shadow
And shards of a heart that lived with burning worry
The lantern lit up every day burned out
Its hopes gone dry, until it extinguished

[…]

They have driven you out – return to those who have driven you out
For there is a land that your father used to till
You have tasted of its fruits, the overflowing honey
How long will you leave it at the tips of spears?

Haifa is sighing, do you not hear the sigh of Haifa?
Do you not smell from afar the scent of lemons in summer?
She weeps as she notices a specter beyond the horizon
She asks him of the day of liberation: when? And how?
She wishes you not live your life as a guest

For behind you is a land that nurtured your childhood
And wants to see you, one day, in your youth
The horrors of calamity have not made her forget you
She looks intently, but her gaze is full of rebuke

If you come to her one day with a weapon in your hand 
And rise in her streets like morning
Call out: “Ask the hills and valleys what they heard!
It is I, the past, who bandaged the wounds –
At your service, my dear, violated homeland!”

Cry not, for the eyes of the criminals did no shed any tears
This is the story of tyranny, since the dawn of life
So return to a land whose pebbles are my father’s treasures
I would have wished to die on its soil
A faded hope, I have no other

Glorification and Justification of Violence and Terrorism, Example 17
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Discussion and Analysis
[…]
6. How will the Palestinian refugee return to his homeland?

Glorification and Justification of Violence and Terrorism, Example 17
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A poem used to teach advanced Arabic, “Red [Bloody] Tuesday,” glorifies death through three 

Palestinian men who were hanged by the British Mandate in 1930 after being accused of 

murdering innocent unarmed Jews during the 1929 Arab riots in Palestine. The poem specifically 

praises the way in which the three condemned men faced death with active joy and anticipation, 

a point that the textbook highlights, describing it as part of what makes them “heroes.” This 

framing strongly encourages students to adopt a similar mindset. 

Example 18 
Arabic Language (1): Reading, Grammar, Prosody and Expression, Grade 11, 2024 Gaza Educational 

packages, pp. 58–61 (Textbook— Arabic Language (1): Reading, Grammar, Prosody and Expression, 

Vol. 2, Grade 11, 2019, pp. 34–38). 

Glorification and Justification of Violence and Terrorism

Red Tuesday
[…] In this text, the poet immortalizes the three martyrs: Fu’ad Hijazi, Muhammad Jamjoum, 
and ‘Ataa al-Zeer, who were executed by the British Mandate authorities in Acre Prison, after 
the Al-Buraq Uprising of 1929. He praises the bravery of the three heroes, as they race one 
another to reach the gallows first, painting this scene skillfully in his words.
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[Excerpts]
First Hour
[…]
I have been placed in the hearts of the youths / to breathe life into true souls
There is no doubt that a day will come for them / whereupon they shall feed the Enemies 
from the cup of death 
I swear on the soul of Fu’ad, rising, pure, from his sides
Long live the souls who go as sacrifice for the sake of their country
Second Hour
I am the hour of the tenacious man / I am the hour of the great power
I am the hour of the [kind of] death which gives honor / to all who have made glorious deeds 
My hero breaks his chains / a symbol for the unshackling of immortality
I raced the one in front of me to reach the honor of chains first
I swear on the soul of Muhammad: / meeting his demise beautiful like roses
I swear on your mother, as on your death / she shouts hymns of praise
She sees consolation for her son / in his excellent, far-reaching fame
What he who serves the country gains / is greater than the Martyr’s reward 
Third Hour
I am the hour of the steadfast man / I am the hour of the great heart
[…]
My hero is stronger when he meets death than the greatest of rocks
Gladly he anticipates his demise / marvel at death in happiness!
I swear on your soul, ‘Ataa: / I swear on the Paradise of the Almighty King
[…]
Their bodies in the soil of the Motherland; / their souls in Paradise
There they suffer not from tyranny / there they find plenty of forgiveness

Glorification and Justification of Violence and Terrorism, Example 18
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Understanding and Comprehension:
4- Who are the martyrs who are praised for their heroism by the poet?
5- Cite the verse in which the poet demonstrates the way in which the hero 
faces death.

Discussion and Analysis:
2- The poet mentions the three martyrs’ eagerness to be the first to reach 
martyrdom. Determine what indicates this in the poem. 
3- The poem illustrates scenes from the three heroes’ execution. How do these 
scenes come across? 
6- The poet concludes his poem by depicting the martyrs’ demise and prestige, 
explain this.

Glorification and Justification of Violence and Terrorism, Example 18



Back to School: Gaza's Educational Frameworks in the Shadow of War	 	             March 2025

42

Example 19  
Arabic Language, Grade 9, 2024 Gaza Educational packages, p. 62 (Textbook— Arabic Language, 

Vol. 1, Grade 9, 2020, p. 98) 

An Arabic spelling exercise for Grade 9 is taught using a graphic poem by Syrian poet Adonis 

(b. 1930), which describes the “strewn remains of women and children splatter[ing] the streets 

of the city.” The exercise specifically directs students’ attention to the word “strewn remains” 

(ashlā’), highlighting how its spelling changes when inflected according to different noun cases.

Placing the Hamzah Diacritic in Accordance with Inflectional Suffix Vowel 

I will read: 
In a painful scene, the strewn remains of women and children splatter the streets 
of the city. 
And I tell the story:  
This is how time weaves its steps with their remains,  
And it paves with their remains  
Roads for their steps. 
- Adonis

Glorification and Justification of Violence and Terrorism
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Example 20 
Arabic Language, Grade 10, 2024 Gaza Educational packages, pp. 52-55 (Textbook— Arabic 

Language, Vol. 1, Grade 10, 2020, pp. 131–135) 

Glorification and Justification of Violence and Terrorism

A Grade 10 Arabic lesson includes a nationalist poem with highly confrontational and potentially 

violent connotations. The poem, written by Israeli-Palestinian poet and politician Tawfiq Ziad 

(1929–1994) and titled “Here We Stay” describes the speaker’s defiance in the face of an unnamed 

adversary, understood to be Israeli Jews, and his determination to remain on his land. The 

speaker promises to be “in [their] throats, like a piece of glass” and “a vortex of fire [in their 

eyes]” and tells his antagonists to “go drink the seawater,” establishing a singularly hostile 

dynamic. The speaker further describes his people experiencing “a red inferno” and declares 

“with pure blood, we do not spare,” a phrase that can be interpreted as a call for Palestinians 

to shed their blood, act ruthlessly toward the enemy, or both. The poem ends with an implicit 

threat, urging “the oppressor […] review his calculation” with the warning that “every action 

has a reaction.” After reading the poem, the textbook tests students’ comprehension with 

questions that amplify its more combative and emotive aspects: it describes the conflict in 

the poem as taking place “between the tyrannical Occupier, who came to steal and kill, and 

the owner of the land, who defies death to defend it,” simultaneously demonizing Israeli Jews 

as fundamentally malevolent while encouraging Palestinian students to consider death for 

their country. The poem also references locations within internationally recognized Israeli 

territory—the cities of Lod, Ramla, and the Galilee region—which the textbook unambiguously 

claims as “Palestinian cities.” 

Separately, the textbook introduces the poem with a brief biography of Tawfiq Ziad—highlighting 

that he spent time in Israeli prison, served as Mayor of Nazareth, and was known for his activism 

against “the Zionist Occupation.” In this account, the textbook conspicuously omits key aspects 

of Ziad’s political career, including his tenure as a Member of the Knesset (the Israeli legislature), 

where he represented his community as part of the Israeli Communist Party. It also fails to 

acknowledge his lifelong advocacy for Arab-Jewish coexistence and cooperation, and his staunch 

support for a Two-State Solution.15 The textbook does not even recognize that he was an Israeli 

citizen. A valuable opportunity is missed here, to expose Palestinian students to the reality of 

Palestinian-Arab citizens of Israel, their unique perspectives, challenges, and complex identity. 

[See images on the next page.]

15 For further reading on Ziad, his life and views, see: Tamir Sorek, The Optimist: A Social Biography of Tawfiq 
Zayyad (Stanford, CA: Stanford University Press, 2020).  
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Here We Stay

About the text:
Tawfiq Ziad is a Palestinian poet, born in Nazareth in 1929. He pursued his studies 
at Nazareth schools, and then travelled to Moscow to study Soviet literature.
He filled the post of mayor of Nazareth in the period between 1976–1994, and 
remained in office until he passed away in 1994 in a traffic accident. His poetic 
personality was crystallized early on, and he published several anthologies of 
poems, including: Prisoners of Freedom and I Clasp Your Hands, where the following 
poem was taken from.
He struggled for the rights of his people and country. He languished in the Occupation 
prisons, yet remained standing strong in his land and country. In this poem, he 
expresses his people’s strong standing and tenacious attachment to their land, 
and his opposition to the Zionist Occupation.

[p.52]

[pp. 53-54]
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Here We Stay
As if we were twenty – impossible
In Lydda, Ramleh and the Galilee
Here… on your chests, we stay as walls
And in your throats
Like a piece of glass, like sabra cactus
And in your eyes
A vortex of fire

Here on your chests we stay as walls
We starve… we walk naked… we defy
We recite poems
And fill the raging streets with demonstrations
And fill the prisons with pride
And make children… a revolutionary generation… one after the other
As if we were twenty impossibilities
In Lydda, Ramleh and the Galilee

Here we stay!
Go drink the seawater
We guard the shade of figs and olives
And sow thoughts like yeast in dough
The coldness of ice in our veins
And in our hearts red inferno
If we grow thirsty, we squeeze the rocks for juice
And eat the dirt if we are hungry… but we do not leave
And with pure blood we do not spare … we do not spare … we do not spare …
Here we have a past… and present… and future
As if we were twenty impossibilities
In Lydda, Ramleh and the Galilee

O live roots of ours – hold fast!
Thrust through the lowlands, roots!
I would rather the oppressor redo his calculation
Before the wheel is turned
Every action has a reaction: Read
what the book says
As if we were twenty impossibilities 

[p.55]
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Comprehension, Analysis and Language
Part 1: Answer the following questions:
1. Write “Yes” before correct statements, and “No” before incorrect statements:
[…]
B. (   ) The conflict in the poem is between the tyrannical Occupier, who came to steal and kill, 
and the owner of the land, who defies death to defend it.
[…]
3. In the poem, names of Palestinian cities appear. Let’s list them.
4. At the end of the poem there is a message to the Occupiers. Let’s explain the meaning of 
this message.
  
Part 2: Let’s think, and then answer the following questions:
[…]
3. Staying and standing strong on the land requires plentiful sacrifices. Let’s explain this in 
light of our understanding of the text.

Glorification and Justification of Violence and Terrorism, Example 20
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Dehumanization and Demonization of Israel

Example 21 
Arabic Language, Grade 7, 2024, pp. 72-74 (Previously: Arabic Language, Vol. 2, Grade 7, 2020, p. 43) 

Grade 7 students are taught a graphic story that glorifies a willingness to die for Islam in the 

face of torture and encourages them to associate this message with accusations that Israel 

tortures Palestinian prisoners. The text, which originates in Islamic tradition, recounts the tale 

of Abdullah ibn Hudhafah Al-Sahmi, an early Muslim who refused the Byzantine emperor’s 

demands to abandon Islam, even under threat of agonizing death. The textbook describes 

the protagonist’s steadfastness as he is “crucified,” and his compatriots are thrown into a pot 

of boiling oil. He is quoted as saying, “death is preferable to me a thousand times than what 

you people call me to do.” When he himself is condemned to die, Abdullah expresses no fear, 

only regret that he does not have “a number of souls, as numerous as the hairs on my body” 

to sacrifice “for the sake of God” (fī sabīl Allāh). At the end of the story, the Byzantine emperor 

is so impressed by Abdullah’s convictions that he lets him go, and the Muslims celebrate him 

as hero – solidifying the notion that he should be seen as a positive role model. The textbook 

then poses comprehension questions that focus on the story’s violent aspects, asking students 

to imagine themselves in Abdullah’s position and describe the forms of torture depicted. 

Furthermore, the textbook seemingly takes the opportunity to encourage antipathy toward 

non-Muslims, as it asks students to contrast “how prisoners are treated in Islam, with how 

they are treated by non-Muslims,” implying that the story may serve as example of how non-

Muslims typically treat prisoners, and suggest their moral inferiority to Muslims. Moreover, 

the textbook connects the story to the present-day conflict by asking students to discuss why 

Israel “uses various forms of torture against prisoners,” creating an association between Israel 

and the medieval torture methods depicted in the story and identifying Palestinian prisoners 

in Israeli prisons with the brave Abdullah, who refused to renounce Islam.

[pp.72-73]
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Abdullah ibn Hudhafah Al-Sahmi

During the reign of the Caliph Umar ibn Al-Khattab, God be pleased with him, in year 19 of the Hijrah [640 AD], Umar sent an army to wage 
war against the [Byzantine] Romans, which included Abdullah ibn Hudhafah Al-Sahmi. […] God willed for the hero to fall prisoner in the 
hands of the Romans, and they carried him to their King. […] 
The Roman King [sic] eyed Abdullah at length, and then spoke first: “I have an offer for you.”
“What is it?” asked [Abdullah].
“My offer to you, if you abandon your religion, is to free you. […]”
Abdullah said […]: “Unacceptable. Death is preferable to me a thousand times than what you people call me to do.”
[…]
“Then I shall kill you,” said the Emperor.
“As you wish,” said [Abdullah]. At [the Emperor’s] command, [Abdullah] was crucified, but he would not concede his position one bit. [The 
Emperor] then summoned a massive cauldron, had oil poured inside, and then had it placed over a fire until the oil boiled. Thereafter, he 
summoned two of the Muslim prisoners and, at his command, one of them was thrown inside. He then turned to Abdullah and called him 
to abandon his religion one more time, but he resisted even more strongly than before.
When [the Emperor] became frustrated with [Abdullah], he ordered him thrown into the same cauldron his friend was thrown into. But as 
he was being lead there, [Abdullah's] eyes began to shed tears. [… The Emperor] offered him to abandon his religion once more, but he 
declined the offer. “Damn you!” yelled the Emperor. “Why were you crying, then?!”
“I cried,” Abdullah explained, “because I said to myself: you are now going to be thrown into this cauldron, but [only] your own soul is going. 
I wished to have had a number of souls, as numerous as the hairs on my body, to be thrown into this cauldron, all for the sake of God.”
[…]

Part 2: Let’s think, and answer the following questions:
1. How would we behave if we were in place of Abdullah ibn Hudhafah Al-Sahmi?
2. The Zionist Occupation uses various forms of torture against male and female prisoners in its prisons. Let’s explain that.
3. Let’s compare between how prisoners are treated in Islam, and how they are treated by non-Muslims.
4. What lessons can be learned from the text?
5. The Emperor used to forms of torture against Abdullah and the Muslim prisoners. Let’s explain what they are.

[p.74]
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Example 22 
Arabic Language, Vol. 2, Grade 9, 2020, pp. 50–55 (Previously—Arabic Language, Vol. 2, Grade 

9, 2019, pp. 50–55) 

A reading comprehension exercise features a story about a Palestinian boy who was seriously 

maimed by an Israeli sniper. The story, which opens with an image of an IDF soldier pointing 

his gun next to a one-eyed recently injured child, tells the tale of Yusuf who loses sight in one 

eye after being struck by a bullet in the back of the head during a confrontation with IDF forces. 

The text employs extremely violent and emotive language to describe how Yusuf was injured 

and the long-term suffering he endures as a result. At the end of the section, comprehension 

questions accuse the IDF of injuring many children, reinforcing an altogether demonic image 

of the IDF.

The Sniper Stole His Sight:
. . .
In this story, the writer tries to describe the savage crimes that 
Palestinian children were exposed to by Occupation soldiers 
during the First Intifada, when the children, equipped with their 
small dreams, faced armed soldiers with heavy armor. Some were 
martyred, and others were injured, It happened to Yusuf, who lost 
his left eye due to a sliver that blinded it, and impaired vision in 
his other eye. Now, his dreams have turned into nightmares that 
carry the image of the glass eye that he was fitted with in the 
place of the lost eye . . .

Dehumanization and Demonization of Israel
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“On the north side of the camp there were burning tires, cries, 
an overturned car, empty barrels, and a group of boys carrying 
stones and pebbles in their hands . . . Bullets fly around the boys 
. . . A sniper hides behind a concrete shelter, divides his bullets 
and fires toward the boys. 
The place is exposed, the boys fall on the asphalt . . . The sniper’s 
bullets pass over their heads . . . The sniper stops for a few seconds, 
Yusuf raises his head, a bullet is lodged in the back of his neck, a 
shard slices his eye, screams, fingers clutching the air . . .

Yusuf will not return to being the same happy boy who only listened to the 
teacher, to be the first amongst the outstanding of the class . . .

Who will return the wings he lost, and the streets that abandoned him? Who 
will return the light to the eyes assassinated by a sniper, who defends himself 
with warplanes, machine guns, and concrete shelters?
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Discussion and Analysis
1. Yusuf had childhood dreams before his injury, like the rest of the children in the world, but the loss of his 
eye made him dream of other things. Explain what those dreams are.
2. Many of the Palestinian children became disabled as a result of their injuries from shooting from the 
occupation soldiers. What is our duty towards them?

Dehumanization and Demonization of Israel, Example 22
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Example 23 
Arabic Language, Grade 9, 2024 Gaza Educational packages, pp. 53-56, 58-59 (Textbook— Arabic 

Language, Vol. 1, Grade 9, 2020, pp. 86–90, 94) 

A Grade 9 reading comprehension lesson features a violent text that uses graphic language to 

describe a Palestinian fisherman being shot dead by Israeli soldiers. The text, titled “The Fall 

Migration of the Seagulls” and written by Palestinian writer Uthman Abu Jahjuh (1951–2009), tells 

the story about a Palestinian fisherman and his son, presumably during the time of the Israeli 

military occupation of the Gaza Strip (1967–1993), who struggled to return to shore before curfew, 

due to difficulty untangling a fishing net. A “Zionist officer” catches them violating curfew and 

subjects them to physical abuse before imposing a harsh punishment for their tardiness—a 

month-long ban from earning their livelihood at sea. Enrarged by the unjust decision, the 

father assaults the Israeli soldiers with his boat rudder, prompting them to shoot him dead and 

imprison his son for five years. The text graphically describes “the fountain of blood which burst 

from [the father’s] chest” and “the henna [red]-stained sand embrac[ing] his falling, seawater 

drenched body.” The textbook’s follow-up questions summarize the supposedly fictional story 

as “showcas[ing…] the oppression of the Occupation,” but does not attempt to shed light on 

the story’s historical context nor does it question the wisdom of attacking armed soldiers. The 

textbook then repeats the confrontational message of the text in example sentences inspired 

by the story to teach Arabic grammar. 

[pp.53-55]
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(See translation on the next page)
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The Fall Migration of the Seagulls
By Uthman Abu Jahjuh

He was beset once more by intense longing, by overflowing yearning to return to the sea and sit in the same 
place […] 
“Damn you, net! This is no time to be caught!”
“We are running late,” said Sa‘id, addressing the fishnet, and turning to his father to ask him for a knife to 
cut it. His father responded harshly.
“Do you have any idea how much it costs to buy a bundle of nylon threads and a dozen fishhooks?!”
“Then let me dive down to it.”
“Oh, you are such an inexperienced fisherman.”
[…]
His father grabbed the line of the first fishnet. His hands began to tremble in effort for the fishnet, and in fear 
for the time running out. Fishing is subject to deadlines fisherfolk have never known before, and whoever 
misses the appointed time to leave – God knows what punishment he will suffer. As such, the fishermen 
around had already left the sea.
“Come on, come on! The first one is out… and now the second!”
[…]
The beach drew near the boat as it rocked between the waves and [the father’s] trembling. His father had 
lost control of the rudder and was catapulted by the last wave onto the beach sand, which begged for them 
to be forgiven. But orders came in rapidly and in quick succession, amidst a downpour of insults, blows and 
boots kicking. Even the boat was not spared, and its boards almost broke free of the frame.
Sa‘id grabbed the foot of one of them, but the kick was ferocious. His father, whose beard had turned white 
by the sea salt and rain, tried to explain the situation: “He… the net… and… the rock…”
But the matter was difficult to explain, and the difference is great between those who eat the fish, and those 
who fish them. 
“Shut up! Hear me well: entering the sea is banned for a whole month.” Thus said the Zionist officer, standing 
unsteadily amidst his guards, who were armed with all kinds of torment. He chewed his decision with a 
freezing coldness, angering the sea, which erupted as a volcano. The beach, and all that was in and on it, 
melted away, and amid the decision-makers images emerged, of the young brothers, the father’s white hair, 
the fishing net clinging to the rocks, the seagulls playing on the waves, and the brief fall fishing season. The 
rudder stick, which his father had been clutching out of fear for his son, leapt into his hand to be landed on 
the forehead of the decision-maker. 
“Thirty days, you tyrant! One hour late means a month for you people?! Are you making the sea your –” 
But the fountain of blood which burst from [his father’s] chest was faster than his question could be finished. 
The henna-stained sand embraced his falling, seawater drenched body. And the iron cage was the first reason, 
in five years, [Sa‘id] could not set out to sea and cast the fishnets.
[…] He wiped his eyes and walked to sea. He stood, wishing he could bury his pain underwater; but instead, he 
bent down, washed his face and carried on in the direction of the boat sail, lying above the depth of the sea. 

Discussion and Analysis:
1. What did the author intend by saying: “The difference is great between those who eat the fish, and those 
who fish them.”
[…]
3. Gaza fishermen still face many obstacles in their fishing work. Let’s clarify what some of those key obstacles are. 
4. Circle the correct answer:
A. The story “The Fall Migration of the Seagulls” showcases the oppression of: 1. The fisherman. 2. The 
Occupation. 3. The father. 4. The sea.

[pp.55-56]
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[pp.58-59]

Grammar
Expanded Gerund Forms
Let’s read: 
Let’s read the following examples, and notice the underlined [sic] words:
Triradical gerund forms with one extra letter
1. The fisherman managed to take out the net and put it back into its place.
2. The situation was difficult to explain between the fisherman and the 
Occupiers, because of the different cultures.
3. After the fisherman’s dialogue with the Occupation soldiers, a confrontation 
broke out.

Triradical gerund forms with two or three extra letters
A. […]
	 4. The fisherman refused to give in to the unjust decision.
[…]

Quadri radical gerund forms with one extra letter:
- The unjust decision made the fisherman disgruntled and angry. 

Dehumanization and Demonization of Israel, Example 23
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Example 24 
Arabic Language, Vol. 1, Grade 8, 2020, pp. 46–49 (Previously—Arabic Language, Vol. 1, Grade 

8, 2019, pp. 46–49) 

A reading comprehension exercise titled “A Letter from a Palestinian Little Girl to Children of 

the World” features highly emotional and graphic portrayals of violence against children that 

demonize Israel. The text presents shocking, sensationalized imagery, including rifle bullets 

piercing children’s ears, children’s faces deformed, toys being “ripped apart,” the sun veiled 

in darkness, roses and butterflies “killed” in gardens, etc. These fairytale-like acts of evil are 

explicitly attributed to “the Occupation.” The comprehension exercises that follow the passage 

ask students to thoroughly describe in detail the pain inflicted upon children by Israel and to 

explain the imagery of violence, pain, and death presented in the text.

Dehumanization and Demonization of Israel

A Letter from a Palestinian Girl to the Children of the World (Samih al-A'raj)
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I am a Palestinian girl.
[…] Since I was born they have assassinated my childhood. They tore my doll apart, so I hid it in my heart. Since I was 
born the bullets’ whistle has pierced my ears and blackness has covered everything around me. I see crying eyes: This 
is a martyr’s mother, this is a prisoner-of-war’s daughter, this is a missing person’s sister, this is a child deformed by a 
bomb, his toy killed, his eye stolen, as was his heart and his joy. Sadness has found its way into his heart like joy never 
will. And this is a young woman who has lost her husband, and sorrow has dug in her cheeks the furrows of despair […]
[Center:]
Since I was born I have seen our fields subjected to appropriation and our alleys closed off. Death and soldiers march 
there. I see the ruins of demolished houses whose stones have been dispersed in all directions and underneath them the 
children’s memories and the birds’ dreams still sigh. 
[…] I dreamed that we had a school where I would not be afraid to be stepped on by a boot of a usurping soldier […]
[…] Why did they slaughter my childhood in front of my eyes and kill the rose in the fields? Why did they kill the butterflies 
in our gardens and frighten the birds? Why did they veil the sunlight, spread darkness and block the roads?

Understanding and Comprehension
1-Place a circle around the correct answer
A- “Since I was born they murdered my childhood” means that the 
Occupation: 
1- […]
2- […]
3- Killed the child that wrote the letter 
4- The Occupation oppressed the Palestinian girl and deprived her 
of her childhood.

Discussion and Analysis
1- We will describe the suffering of the children imprisoned in the 
Occupation’s prisons.
 

Dehumanization and Demonization of Israel, Example 24
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Example 25 
Noble Hadith and its Sciences, Grade 12 [Shar'i Stream], 2024 Gaza Educational packages, p. 30 

(Previously: Noble Hadith and its Sciences, Grade 12 [Shar'i Stream], 2021, p. 30)  

Students are introduced to a Hadith calling on Muslims to care for the weak in society. The 

textbook interprets this message as referring to people with disabilities, teaching the importance 

of caring for them. However, the textbook then takes this opportunity to inform students that 

Palestine has more disabled people than anywhere else in the world, all because of Israel.

In Palestine, the rate of disability is 4%, 48% of which are under 18. The rate of disabilities in Palestine is 
considered the highest in the world, and the reason for that is the Israeli occupation and its oppressive activity.

Example 26 
Our Beautiful Language, Grade 2, 2024 Gaza Educational packages, p. 15 (Textbook— Our Beautiful 

Language, Vol. 1, Grade 2, 2020, p. 44) 

A poem calling on Grade 2 students to “give [their] spirits [or life] to the Revolution” shows a 

boy and girl in what appears to be a scout's uniform with a path leading to the Al-Aqsa Mosque 

in Jerusalem in the background. These young children commit themselves to “carry the flame 

of the Revolution”—a term often used by Fatah and other certain Palestinian organizations to 

describe their activities—to Haifa and Jaffa, cities located within Israel proper. Depending on 

interpretation, this poem may be seen as a call on children to sacrifice their life in potentially 

militant activity towards Israel, and the textbook does not attempt to invalidate this interpretation. 

The Children of Palestine
I am a lion cub, I am a flower/We gave our spirits to the Revolution [thawrah]
Our grandfathers built houses/for us in our free land
I am a lion cub, I am a flower/we carried the  flame of the Revolution
To Haifa, to Jaffa / to Al-Aqsa, to [the Dome of] the Rock. 

Dehumanization and Demonization of Israel



Back to School: Gaza's Educational Frameworks in the Shadow of War	 	             March 2025

60

Example 27 
Arabic Language, Grade 5, 2024 Gaza Educational packages, pp. 40-41 (Textbook— Arabic 

Language, Vol. 1, Grade 5, 2020, pp. 83–84) 

Graphic descriptions of the Nakba are used to teach Grade 5 students Arabic through stories 

depicting corpses of friends, body parts of neighbors, panic and pain. In the text, a Palestinian 

refugee describes parting with “the corpses of my friends, and the body parts of my neighbors” 

and witnessing his homeland being overrun by “the Enemies.” However, the refugee swears 

he will “return” to “raise the flag of Palestine … on our green hills.”

[Left side]
Reading
I sit every morning here, at the camp's gate, living [through] my memories that have never left me 
for years. They come to me every day, take me by the hand there, to Safed. I find myself standing 
in front of my house's doorstep, entrusting in Allah's hands everything in it until my return. My 
sojourn in exile will not be long—so I was told by my grandparents.

I left everything I loved inside my house, closed its door, put the key in my pocket and carried 
my memories with me. I left Safed against my will with my heart full of panic, bewilderment 
and pain. I left behind the corpses of my friends, and the body parts of my neighbors. I could 
not bury them; everyone was running, fear covered the faces, the pain breaking the hearts, and 
we were walking in a hurry.

I did not know then that I would get older in a house that is not my own and that I would bring 
my children to the world in a place called 'refugee camp.' I did not know that I would hide my 
house's key under my pillow for over sixty years. I did not know that the promises would be 
empty and shrouded with lies.

I could see the swarm of the enemies sweeping my country, but I was telling myself I would 
return. The days went on, and the years passed, and I remained in the refugee camp. I stood in 
the corner of the dream, fighting, confident that we will return, we will return with the hovering 
eagles, we will return with the mighty wind, we will return to the vineyard and the olives, we will 
return, to raise the flag of Palestine, alongside the flower of the anemone, on our green hills.

Dehumanization and Demonization of Israel
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Example 28 
Our Beautiful Language, Grade 4, 2024 Gaza Educational packages, pp. 42-26 (Textbook— Our 

Beautiful Language, Vol. 1, Grade 4, 2020, pp. 57–59, 62–63)   

A Grade 4 Arabic reading textbook uses highly emotive imagery to teach about the 1948 

Palestinian Nakba and Palestinian refugees’ right of return to their former homes in what 

is now Israel. In a short text, a Palestinian refugee living in Lebanon recounts her childhood 

experience of fleeing her home in Jaffa (now part of Tel Aviv), describing explosions caused by 

“the Zionist gangs” and “hearing screams from every direction.” Her father forces her to abandon 

her doll in an orchard and he takes her to Lebanon. The story ends with the refugee declaring 

she “shall definitely return [to Jaffa], no matter how long it takes.” The trauma conveyed in the 

account is reinforced by accompanying images of frightened children, burning homes and 

an abandoned doll, all seemingly designed to elicit an emotional response from students. 

The message of Palestinian refugees’ return to their former homes is further reinforced in 

comprehension exercises following the text, one of which asks students to consider how this 

could be accomplished in practice. 

Hasnah’s Doll 
Let’s read: 

Hajjah Hasnah sat with her grandchildren around her in Ain al-Hilweh Refugee Camp in Lebanon. 
Her grandson Mahmud said to her: “Tell us about the Nakba, grandma.” A tear dropped from her eye 
and she said, “I was nine years old at the time, and it was springtime. I went out with my friends to a 
nice orchard in Jaffa. When we grew tired of playing, we sat under a big orange tree, and my friend 
Fatimah said, ‘Let’s make a rag doll.’ 

“While we were making the doll, we heard many explosions, made by the Zionist gangs during their 
attack on the city [Jaffa], and we heard screams from every direction. Our parents came looking for 
us, and my father pulled me away quickly. I started to yell, ‘Daddy, daddy, my doll, my doll!’, but my 
father took me hurriedly away to the eastern side of the city. 

“My father brought us here [to Lebanon], and I never would have thought that our exile would last this 
long. I am still waiting for the day in which I will return, to finish making the doll under the orange 
tree. With God’s help, we shall definitely return, no matter how long it takes.”

Dehumanization and Demonization of Israel
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Let’s think: 
1. What is the reason that the day of the Nakba remains imprinted on Hajjah Hasnah’s mind? 
2. Why did Hajjah Hasnah not lose the hope of returning? 
3. How can we realize the dream of return?

Dehumanization and Demonization of Israel, Example 28 
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Non-Recognition of Israel and its 
Erasure from Maps

Example 29 
Our Beautiful Language, Grade 3, 2024 Gaza Educational packages, pp. 38–41 (Textbook— Our 

Beautiful Language, Vol. 1, Grade 3, 2020, pp. 105–108) 

A Grade 3 Arabic textbook dedicates a lesson to Jaffa—now part of Tel Aviv, Israel’s largest 

city—teaching that it is an indisputably “Palestinian city.” The short text in the lesson does 

not mention that Jaffa is an internationally recognized Israeli city, or that the majority of its 

inhabitants are Jews. Instead, the lesson describes “the sound of church bells embracing the 

sound of the call to prayer in mosques,” praising Christian-Islamic religious coexistence in 

the city while conspicuously ignoring its ancient Jewish community. Additionally, the city's 

foundation is a-historically attributed to “the ancient Arabs,” who are framed as “your [i.e. the 

Palestinian students’] ancestors,” in what appears to be a deliberate effort to delegitimize any 

non-Palestinian Arab claim to the city.

Let’s consider the following picture, and discuss: 
The City of Jaffa 

Reading 
Bride of the Sea 
Let’s read: 
I am Jaffa, Bride of the Sea; I am a Palestinian city. I was built by your ancestors, the ancient Arabs, six thousand years ago, 
on the shores of the Mediterranean Sea. I was their gate to the outside world, and ships still dock at my harbor. 
In my orchards, citrous fruits and other fruits are grown; my oranges are some of the finest in the world. A tourist visiting 
me will see historical sites, and old city quarters such as Ajami neighborhood. He will also be delighted to hear the sound 
of church bells embracing the sound of the call to prayer in mosques. He will pray at the Hassan Bek Mosque, and spend a 
pleasant time on my beautiful beach.  
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Example 30 
Our Beautiful Language, Grade 4, 2024 Gaza Educational packages, pp. 23-27 (Textbook— Our 

Beautiful Language, Vol. 1, Grade 4, 2020, pp. 34–37)   

Students are taught that the security barrier between the Palestinian territories and Israel not 

only restricts Palestinians movement within their communities but also prevents them from 

returning to the homes they lost in 1948, in what is now modern-day Israel. Grade 4 students 

are presented with a story and accompanying images about a young girl playing with flowers 

and butterflies who flies over the wall to see areas in Israel proper, such as the Jezreel Valley and 

Mount Carmel. At the end of the story the girl declares “Inevitably we will return!” and students 

are asked how they could remove the wall. The story is preceded by a two-page illustration 

depicting the view from behind the wall.

Leila was playing among the anemone flowers in the beautiful fields, chasing the colorful butterflies. 
She continued running until she reached a concrete wall. She then stood sad, not knowing what 
to do. She saw a lonely anemone flower at the foot of the wall, came closer to the butterflies and 
whispered: 'Why is she so lonely?' 
The blue butterfly said: 'Because the wall separates it from its sisters'.
The butterflies told Leila that they wanted to take her with them so that she would see the fields 
beyond the wall. 
Leila was amazed and said: 'But how?' 
The butterflies: 'We will fly together beyond the wall.'
Leila flew with the butterflies and said: 'How beautiful these fields are, and how wide they are!' 
The red butterfly: 'This is the Valley of Jezreel [Marj Ibn Amer in Arabic].' 
Leila: 'And what is the name of that mountain?' 
The white butterfly: 'Its name is Carmel and it is located in the city of Haifa.' 
Before dark, the butterflies accompanied Leila to her home. 
Leila thanked the butterflies and told them: 'We shall definitely return.'
6- What did Leila say to the butterflies after she returned home?
1- What does the wall represent in Leila's view?
2- How would we remove the wall?

Non-Recognition of Israel and its Erasure from Maps
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Example 31 
Geography, Grade 11, 2024 Gaza Educational packages, p. 47 (Textbook— Geography, Vol. 1, Grade 

11, 2020, p. 103) 

A map of the Arab world in a Grade 11 Geography textbook erases Israel, presenting its entire 

internationally recognized territory as Palestinian. The map does not show the Green Line, 

instead presenting Israel proper, the West Bank, and the Gaza Strip as one territory, labelling 

all of it "Palestine."   

Map number 3: The distribution of natural and human phenomena
3- Lets draw the lesson from the text.

Example 32 
National and Life Education, Grade 2, 2024 Gaza Educational packages, p. 5. 

 
Grade 2 students are asked to connect the dots to draw a map of Palestine which erases 

Israel from existence. The map describes the entire territory between the Jordan River and 

the Mediterranean Sea as Palestinian, including Israel proper. The map therefore does not 

acknowledge the State of Israel’s existence.

Activity (1): The map of my homeland:
I will connect the dots to get the map of Palestine, and then I will color it. 

Non-Recognition of Israel and its Erasure from Maps
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Example 33 
History, Grade 11, 2024 Gaza Educational packages, p. 50. 

In a map showing the year of independence of every Arab country as part the de-colonialism 

movement in the Arab world, Palestine’s name is mentioned beside the year 1988 (the year of 

the PLO’s official declaration of independence) and painted in brown. Palestine is represented 

as encompassing all lands of British-mandatory Palestine, including the territory of the State of 

Israel in its pre-1967 borders. This map does not acknowledge the State of Israel and perpetuates 

a non-tolerant and uninclusive approach to peaceful conflict resolution.

Map 1: The Independence of Arab Countries
[In brown color:] Palestine 1988
3- Lets draw the lesson from the text.

Example 34 
Geography, Grade 11, 2024 Gaza Educational packages, p. 51. 

In a chapter on various types of maps, the following map of the livestock distribution in the Arab 

world is included. Palestine is presented as occupying all lands of former British-mandatory 

Palestine, including the territory of the State of Israel in its pre-1967 borders. This expresses 

non-recognition of Israel, effectively erasing it from existence.

 

Map number 6: The distribution of livestock in the countries of the Arab homeland

Non-Recognition of Israel and its Erasure from Maps
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Gender

Example 35 
Noble Hadith and its Sciences, Grade 12 [Shar'i Study Track], 2024 Gaza Educational packages, 

p. 4 (Textbook: Noble Hadith and its Sciences, Grade 12 [Shar'i Study Track], 2021, p. 4) 

Students are taught a Hadith stating that Muslims will imitate other nations, with women not 

covering their faces given as an example and described as contradictory to Islamic laws.

The [Islamic] nation went in a dangerous road of imitating the West in some manners that 
are contradictory and incompatible with Islam. One of these manners is that women go 
out with their faces uncovered and adorn themselves, thus imitating western women. All 
this approves the Prophet's noble Hadith in which Muhammad has prophesied this over 
14 centuries ago.    
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Section 2: Frontal Instruction Capacities and Educa-
tional Content

The education sector in Gaza has faced significant challenges since Hamas’s October 7, 2023 

attack on Israel. The ensuing war has created an acute need for psychological support among 

students and has resulted in a loss of critical learning time, while extensive damage to school 

buildings has led to a shortage of safe learning spaces. In response, various initiatives have 

been launched to restore access to education at different levels. These efforts range from formal 

education programs led by governmental bodies—such as Hamas’s Education Directorates16 
and the Palestinian Authority Ministry of Education17 —to international organizations such as 

UNRWA and UNICEF.18  Additionally, privately organized initiatives and humanitarian-supported 

learning spaces have been organized, including the Oman-funded Mazoon Knowledge School19 
and smaller community-led initiatives, such as tent-based classes.20 Each initiative purports 

to provide structured academic instruction, whether through traditional schooling, remote-

learning, or informal education programs, while also addressing the psychosocial needs of 

students affected by the conflict.

In an official document issued by the Palestinian Ministry of Education on February 22, 2025, and 

posted the next day on Facebook on the West Gaza Education Directorate page, preparations 

were outlined to ensure that the 2024/2025 school year would begin on February 23, 2025, in 

the Gaza Strip, either through on-site physical schools or online digital schools.21 All schools in 

Gaza are required to adhere to the curricula and textbooks published online by the Palestinian 

Ministry of Education’s official website.22 The designated school locations will be used for active 

teaching until no later than July 17, 2025—at which point construction and preparation for more 

suitable educational facilities are expected to be completed. Students who wish to enroll in an 

online digital school, may do so by registering through an online weblink23 or by downloading 

the “WISE School” mobile app via another weblink24. 

Here are some administrative points regarding the students’ return to school that appeared 

in the document: (See next page)

16 See for instance enrollment announcements published by the education directorates of Khan Younis and 
Rafah, respectively: https://www.facebook.com/share/19BY2p4jx2/?mibextid=wwXIfr; https://www.facebook.
com/share/18YP67Z3zN/?mibextid=wwXIfr  
 A special educational program for Gaza students combines”) برنامج تعليمي خاص لطلبة غزة يدمج العامين الدراسيين في واحد 17
the two academic years into one”), The Palestinian Information Center website in Arabic, 15/09/2024, https://
palinfo.com/news/2024/09/15/912920  
18 See for example the following statements: https://www.unrwa.org/newsroom/news-releases/gaza-strip-
unrwa-launches-%E2%80%9Cback-learning%E2%80%9D-activities; https://www.unicef.org/sop/stories/
gazas-children-are-seeing-their-schools-destroyed-unicef-has-them-back-classrooms 	
19 ”After a year of Israel's 'educationicide', first school in Gaza reopens for 1,500 displaced students”, The 
New Arab website, 05/11/2024, https://www.newarab.com/news/after-year-first-school-reopens-gaza-1500-
students 	
20 https://t.me/hpress/345593; https://x.com/BloomingZahra/status/1834631320871575625	
21 Facebook post titled: “An Announcement from the Ministry of Education & Higher Education concerning 
the Beginning of the New School Year of 2024-2025”, West Gaza Directorate of Education, February 23, 2025: 
https://www.facebook.com/share/p/1643vjNPFB/.; Facebook post - "Important Notice”, Palestinian Ministry 
of Education in Gaza, February 21, 2025. https://www.facebook.com/Palestinian.MOE/posts/pfbid022JtDkiV
y2GCzU36SEV1HUTTfHxhw6xcevai37Nk4j4xQZ7dFRXYEAVa3fgrGPfZ9l?__tn__=%2CO*F. 	
22 PA Minsitry of Education. https://www.moe.edu.ps/gaza/subjects.	
23 PA MOE online support site. https://support.inspirete.net/	
24  WISE School App. Google Play. Released on April 19, 2023. https://play.google.com/store/apps/details?id=com.
wise_edu.madhahib.   
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Students who were enrolled for the previous school year of 2023/2024 will automatically 

continue to their respective next class, and students who do not have a designated 

class will be assigned a class according to their age group until further notice. 

All schools must designate and prepare a suitable location to move into. Due to the 

shortage of school buildings and classrooms, classes will be held in two shifts of three 

days each, preferably divided into one shift of all-boys and one shift of all-girls. 

Every half-weekly shift is then divided into a maximum of three daily turns (7AM to 

9:50AM, 10AM to 12:50PM, and 1:00PM to 3:50PM), each turn divided into four periods 

of a 40-minute class and a 10-minute recess halfway. 

All age groups are bound to receive a total of 12 weekly classes of subjects: Arabic, 

English, and Mathematics for everyone; in addition to that, Science for classes 3 to 10; 

Physics, Chemistry, and Biology for classes 11-12 on the scientific branch; and alternatively 

History and Geography for classes 11-12 on the literary branch.

•

•

•

In a public speech for the reopening of the new 2024-2025 school year in Gaza on February 23, 

2025, Dr. Mahmud Matar (د. محمود مطر), the Vice-Director for Pedagogic Affairs and a representative 

of the Gaza Ministry of Education—stated that the school year would begin smoothly in all 

designated locations despite significant obstacles. The speech was attended by Hamas Gaza 

Ministry of Education officials, and was referred to in a Facebook post on the profile of the 

West Gaza Education directorate head. Dr. Matar estimated that approximately 93% of school 

facilities had been destroyed. While teaching remained limited to a small number of empty 

rooms, he stated that classrooms would gradually move to be located in cleared schoolyards 

or temporary classroom tents. He also stressed that insisting on opening the 2024-2025 school 

year was intended to send a message of resilience and perseverance in the face of destruction25. 

As part of the PA Government’s 48th session press release, issued on February 25, 2025, the PA 

government announced its intention to let the PA Ministry of Education to continue running 

the online digital schools covering more than 290,000 students from the Gaza strip, maintain 

680 on-site teaching locations under the supervision of the PA Ministry of Education; provide 

thousands of tablet computers; and ensure suitable location with internet access for the 

administration of general yearly high school exams in the near future.26 The press release was 

published the next day on Facebook by the PA Ministry of Education & Higher Education.

On February 23, 2025, the Palestinian education authorities officially opened the 2024-2025 

school year in the Gaza Strip. This seemingly small occasion garnered significant attention from 

both local and regional media channels given the Toufan al-Aqsa / Iron Swords War between 

Hamas and Israel, which had disrupted education for nearly a year.

25 Facebook post titled The Ministry of Education announces the beginning of the exceptional school year 
in Gaza despite the obstacles”, West Gaza Directorate of Education, February 23, 2025: https://www.facebook.
com/share/p/15aXBPJXNw/.  
26 Facebook post sharing the PA Government’s 48th session press release, Palestinian MOE, February 26, 
2025: https://www.facebook.com/share/p/1BAoHdwAYv/. 

Section 2: Frontal Instruction Capacities and Educational Content
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One of the major challenges resulting from the war, according to Assistant Undersecretary to 

the Education Minister in Gaza, Dr. Mahmoud Matar, was that 93% of school buildings in the 

Gaza Strip sustained damage and were deemed unfit for use.27 Nonetheless, in-person education 

resumed, despite major obstacles that remain unanswered in the logistical, pedagogical, 

psychological and other aspects that affect the daily lives of both students and staff.

Media coverage of the school reopening documented partially destroyed buildings, opening 

ceremonies, and classroom activities, including subjects taught, textbooks, and educational 

materials. Footage revealed that schools in the Gaza Strip continue to use the old official 

Palestinian Authority textbooks, likely preserved by students and staff or salvaged in various 

ways, rather than the special condensed editions compiled as part of educational packages 

designed to compensate for the academic loss of the 2023-2024 school year. Notably, Palestinian 

Authority textbooks materials were documented not only as hard copies, but also as posters 

displayed on the classroom walls. Additionally, some unofficial materials were observed, primarily 

workbooks compiled by teachers as supplementary tools to reinforce classroom instructions. 

As for content, examples documented in the media included both “neutral” and biased content 

in relation to the Israeli-Palestinian conflict and problematic topics that may be linked to 

violence, intolerance, and the likes. These elements appeared both in official textbooks and 

the educational materials—including posters, graffiti inscriptions of martyrs' names and texts 

written on chalkboards.

This section of the report examines examples of teaching materials, content, and activities 

documented in four different schools in the Gaza Strip: the Muscat Girls’ High School in Al-Nuseirat 

Refugee Camp, Al-Nasr Elementary School in Gaza City, Rufayda Al-Aslamiyya Girls’ High School 

in Deir al-Balah, and the Al-Safa wal-Marwa School in Khan Younis. In these case studies, teaching 

materials are identified and analyzed. In cases where official textbooks—were used, selected 

additional examples have been included to highlight the continued use of the same problematic 

materials that were in circulation before the war in the Gaza Strip and surrounding areas.

27 Facebook post, بية والتعليم غرب غزة  ,Facebook page, 23/02/2025 (The West Gaza Education Directorate)  مديرية الترر
https://www.facebook.com/dirwest/posts/pfbid02LWiR6Hj99orGyF55ZFQdpZ7hrM8QV9MuCY7u8bUC4snyw
4FARNgKMtAkzcst9BpDl  	

Section 2: Frontal Instruction Capacities and Educational Content
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Case Studies

Muscat Girls’ High School, Al-Nuseirat

Muscat Girls’ High School is one of 11 projects constructed in the Gaza Strip with Omani funding, 

including a total of five schools. It opened in December 2018 in Al-Nuseirat Refugee Camp during a 

ceremony attended by various educational and business figures, including Ayman Al-Yazouri, Assistant 

Undersecretary for Higher Education at the Ministry of Education in Gaza. When it first opened, the 

school included 20 classrooms, as well as libraries and laboratories.28

On February 15, 2025, after a prolonged hiatus of approximately a year and a half, primarily due to the 

war in the Gaza Strip, Muscat Girls’ High School resumed operations and began the 2024-2025 school 

year. Social media posts documenting the school’s reopening featured photos of various lessons. 

Based on this visual documentation, it appears that the school did not sustain severe damages, 

likely due to its location, where Israeli forces did not conduct extensive ground maneuvers. Some of 

the photos taken at Muscat High School show that instruction is based on PA textbooks, alongside 

internal materials presumably compiled by schoolteachers.29 

ات 28 النصيرر ي 
في� الثانوية  "مسقط"  مدرسة  يفتتح   Dunya al-Watan ,(“Thabet opens Masqat High School in Al-Nuseirat“) ثابت 

website, 06/12/2018, http://bit.ly/2rq2o7b; X (Twitter) tweet, @Rassd_Oman, 08/12/2018, https://x.com/Rassd_Oman/
status/1071268540135686144 
29 X (Twitter) tweet, @NieuwsuitIsrael, 16/02/2025, https://x.com/NieuwsuitIsrael/status/1891103153120022999  
Additional photos from the school: Facebook post, ن� ابو هربيد /15/02/2025, https://www.facebook.com ,(Niveen Abu Harbid) نيفين
niveenharbid/posts/pfbid0Xh6LnsNTbV1BhPqiQ4ZXVYo43X9TAcRdosFBUPvMUraQkiwC2Qm7nms46upPxUQul; Gazze'de 
yaklaşık bir buçuk yıl ardan sonra eğitime dönüş (“Return to education in Gaza after nearly a year and a half”), The Star website, 
19/02/2025,  https://www.star.com.tr/foto-galeri/gazzede-yaklask-bir-bucuk-yil-ardan-sonra-egitime-donus-galeri-721866  

The school’s courtyard from photographed from different angles

Damage caused to the school during the war
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One of the lessons in Muscat school. The orange book on the desk (circled) is a 
grade 12 Mathematics textbook.

One of the photos taken in Muscat high school shows the textbook Arabic Language (1): Reading, 

Grammar Rules, Prosody and Expression (Academic Track) used by Grade 12 students to learn 

Arabic grammar and literature.

An Arabic grammar lesson for Grade 12 based on official textbooks

The book Arabic Language (1): Reading, Grammar, Prosody and Expression (Academic Track) 

includes content that is problematic to teach as it pertains to different negative aspects of the 

Israeli-Palestinian conflict. Herein are two such distinctive examples:

(See images on the next page)

Section 2: Frontal Instruction Capacities and Educational Content, Case Study
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Arabic Language (1): Reading, Grammar, Prosody and Expression (Academic Track), Grade 12, 

2020, pp. 84–87 (Previously—Arabic Language (1): Reading, Grammar, Prosody and Expression 

[Academic Track], Grade 12, 2019, pp. 84–87) 

A poem in a Grade 12 Arabic Language textbook conveys the message that the Palestinian 

refugee experience can only be rectified through the physical return of refugees, potentially 

by violent means. The poem, penned by Egyptian poet Hashim Al-Rifa‘i (1935–1959) and titled 

“A Refugee’s Will,” is written from the perspective of an aging Palestinian Arab refugee who, 

on his deathbed, tells his son about losing his childhood home in Haifa – now a city in Israel 

– presumably in the aftermath of the 1948 Arab-Israeli War. The speaker implores his son to 

return to Haifa, rhetorically asking him “how long will you leave [our homeland] at the tips of 

spears?” and poetically imagines Haifa as gazing back at them with “rebuke” (‘itāb), expressing 

guilt for not taking action sooner. The speaker then suggests that the son may “come to [Haifa] 

one day with the weapon in your hand,” implying that the return of Palestinian refugees can 

or should involve violence. This idea is possibly reiterated in a follow-up question which asks, 

“How will the Palestinian refugee return to his homeland?” for which one reasonable answer is 

“with a weapon in his hand.” While the poem does not directly mention Israelis, it does allude 

to antagonists who “have driven [the Palestinian refugee] out,” calling them “the criminals” 

(al-junāt) and describing them inhumanely as “not shed[ding] any tears.” Given the context 

of Haifa there is no ambiguity about who these “criminals” are, reinforcing a highly negative 

perception of Israeli Jews.  
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A Refugee’s Will 
 
My son, tomorrow the darkness of night will cover me 
Only one last breath will remain of life’s shadow 
And shards of a heart that lived with burning worry 
The lantern lit up every day burned out 
Its hopes gone dry, until it extinguished 
 
[…] 
 
They have driven you out – return to those who have driven you out 
For there is a land that your father used to till 
You have tasted of its fruits, the overflowing honey 
How long will you leave it at the tips of spears? 
 
Haifa is sighing, do you not hear the sigh of Haifa? 
Do you not smell from afar the scent of lemons in summer? 
She weeps as she notices a specter beyond the horizon 
She asks him of the day of liberation: when? And how? 
She wishes you not live your life as a guest 
 
For behind you is a land that nurtured your childhood 
And wants to see you, one day, in your youth 
The horrors of calamity have not made her forget you 
She looks intently, but her gaze is full of rebuke 
 
If you come to her one day with a weapon in your hand  
And rise in her streets like morning 
Call out: “Ask the hills and valleys what they heard! 
It is I, the past, who bandaged the wounds – 
At your service, my dear, violated homeland!” 
 
Cry not, for the eyes of the criminals did no shed any tears 
This is the story of tyranny, since the dawn of life 
So return to a land whose pebbles are my father’s treasures 
I would have wished to die on its soil 
A faded hope, I have no other
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Discussion and Analysis 
[…] 
6. How will the Palestinian refugee return to his homeland?

Arabic Language (1): Reading, Grammar, Prosody and Expression (Academic Track), Grade 12, 

2020, pp. 38-41 

Death is glorified as a positive goal and is encouraged for the sake of protecting Jerusalem. A 

story titled “Jerusalem - A Compass and Glory” praises Jerusalem’s “fragrant young people” [an 

Islamic traditional characteristic of martyrs] and “knights” who “go to their death with a smile.” 

It accuses Israel of “Judaizing” Jerusalem in an attempt to change the city’s identity, while 

de-legitimizing Jewish heritage and denying Jewish historical past in it. The Jews’ notions of 

their historical ties to Jerusalem in particular are described as “baseless claims,” “superstitions,” 

“legends,” “illusions,” and “distorted narratives.” The conflict is presented as one between the 

indigenous inhabitants of Palestine and a foreign settler.

(See translation on the next page)
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[Left Side:] 
Unit 4: Jerusalem - A Compass and Glory 
 
Palestine's sacred capital stands as a witness and a martyr  
[…] 
 She is the struggling mother that bleeds all the time but never succumbs to the invaders. She wraps 
herself with her wall like a costume of purity and refuses to die. The invaders tighten their grip upon her 
soul, but she - for fifty years now - has tightened her grip over their grip… Will the foreign invaders be 
able - whatever their power - to make a mother forget her sons? She knows them by their features, even 
though the enemies dig in her history false [archaeological] excavations with baseless claims and build 
on her soil a false heritage and a reality supported by force and tyranny… 
 
[Right Side:] 
… She wraps herself with her latest wounds every night and finds a shelter inside the homeland's sad 
cave accompanied by her fragrant [Islamic traditional characteristic of martyrs] young people… who 
go to their death with a smile. 
 
…Because she is the consciousness that cannot be distorted by the policy of fait accompli and cannot 
be annulled neither by the [separation] walls that are built here nor by the Judaization [activity that 
takes place] there.
 
History is reflected in Jerusalem, shining with its facts that are not mixed with doubt and neither falsified 
by superstitions nor by legends. Her markets tell the truth and her ornaments silence every claimer and 
expose every liar. Jerusalem is revealed as a faithful Arab city until the end of history… 
 
She will remain in the nation's consciousness as a sanctified one, high above the misery of the fait 
accompli, the distorted narratives and the usurped history, and [above] the grip of the invaders who 
do not spare an effort to falsify history, market illusions and set loose the destruction tools in order to 
distort history… She is undefeatable, even if her soil is lying for a day or two under the invaders' feet… 
 
In the sentence: 'Jerusalem stands as a witness and a martyr' [shahedah and shahidah in Arabic] - Witness: 
observing the events around it. Martyr: sacrificing her sons who defend her, i.e., herself. 
 
4- With what did the heads of the Zionist Occupation tempt the settlers in order to encourage them to 
come to Palestine?" 
5- How does the occupation distort the geography of Jerusalem? 
 
Activity: let us write a report on the Occupation's most prominent abuses of the right to education in 
Jerusalem.

Section 2: Frontal Instruction Capacities and Educational Content, Case Study



Back to School: Gaza's Educational Frameworks in the Shadow of War	 	             March 2025

77

Al-Nasr Elementary School, Gaza City

On February 23, 2025, the opening day of the 2024-2025 school year in the Gaza Strip, a festive 

ceremony was held in the courtyard of Al-Nasr school in western Gaza City. The event was 

covered by various media channels, including the Qatar-based Al-Jazeera channel.30 Some 

of the young students were holding white signs, some of which were decorated with texts in 

Arabic that may be considered inflammatory.

ي عدد من المدارس 30
 The North Gaza Directorate announces the resumption“) مديرية شمال غزة تعلن استئناف العملية التعليمية في�

of the educational process in a number of schools”), “Al-Jazeera Arabic” YouTube channel, 23/02/2025, https://
www.youtube.com/watch?v=Fbp1zugSzVc; الحرب بعد  تعليميي  غزة كنموذج  ي 

في� النصر  مدرسة   Al-Nasr School opens in“)  افتتاح 
Gaza as a post-war educational model”), “Palestine Today channel – Reports” YouTube channel, 23/02/2025, 
https://www.youtube.com/watch?v=pCtBq-MfZoc; “Schools reopen in Gaza after 1.5 years”, “Real Time News” 
YouTube channel, 24/02/2025, https://www.youtube.com/watch?v=611_hJXoj1c; Facebook post, بية والتعليم  مديرية الترر
/Facebook page, 23/02/2025, https://www.facebook.com/dirwest (The West Gaza Education Directorate)  غرب غزة
posts/pfbid02LWiR6Hj99orGyF55ZFQdpZ7hrM8QV9MuCY7u8bUC4snyw4FARNgKMtAkzcst9BpDl 	

The ceremony in the courtyard of Al-Nasr school

The text on the right banner held by a Gazan girl is taken from a poem by the 
renown Palestinian poet Mahmoud Darwish: “A homeland with the scent of 

Section 2: Frontal Instruction Capacities and Educational Content, Case Study



Back to School: Gaza's Educational Frameworks in the Shadow of War	 	             March 2025

78

Text on the banner: “Palestine is a mother that gives birth only to heroes”

Text on the banner: “We will live like hawks flying, and we will die like proud 
lions, we all are Palestine”

A banner of the “Urgent Relief for Gaza” project, initiated by the Turkey-based Hayat Yolu charitable organization, hung on 
the classroom wall.31 Note the gray screen on the left image, which divides the room into two classrooms.

31 More on the project, see on Hayat Yolu’s official website: https://hayat-yolu.org/donations-projects/emergency-
aid-to-gaza	
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In addition to the images from the ceremony, media platforms circulated photos from inside 

the classrooms. In some of the photos, a text in Arabic written on the chalkboard mentions 

the word “Flood” (Toufan), as an allusion to the war in the Gaza Strip, named by Hamas Toufan 

al-Aqṣa (“Al-Aqsa Flood”).32 The entire text celebrates and glorifies the perseverance of Gazan 

Palestinians during the ongoing war, using praiseful phrases referring to Gaza, such as ”you 

are history,” ”you are glory” and ”you are steadiness.” Moreover, the phrase ”you are the toufan” 

exalts the war itself because of—and despite of—numerous atrocious actions committed on 

its course against thousands of Israelis, including violence, rape, torture, kidnap, murder, and 

desecration and mutilation of bodies in different manners, in addition to property destruction 

and looting.

32 “Gaza schools reopen, embrace students for 1st time since outbreak of Israel genocidal war”, Ahram 
Online website, 24/02/2025, https://english.ahram.org.eg/News/540988.aspx; إلى غزة عودتهم  معلمو وطلاب   هكذا يصف 
تدريجيا  Al-Jazeera ,(”This is how Gaza teachers and students describe their gradual return to school“) الدراسة 
website, 23/02/2025, https://aja.ws/s6ixv4	

Diana Abu Za’roura, a volunteer teacher 
in Al-Nasr School, standing next to the 
chalkboard.

Translation of the text written on the 
chalkboard: 
Sunday, 23.02.2025 
In the name of God, the Most Gracious, the 
Most Merciful 
Stand up, O Gaza, and rise 
You are history, you are the Toufan [flood] 
You are the symbol for pride/resistance [al-
‘ibaa], you are glory 
You are steadiness despite the setback.

A teacher using a hand puppet to teach the young students, standing next to the 
chalkboard with the problematic text
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The white poster to the right of the chalkboard contains a text titled “Freedom is more beautiful,” 

which is taken from a Grade 2 Arabic textbook (see the images below).33 This is a story about a 

free bird that becomes hungry and thirsty and, when stopping to rest, meets a nightingale in 

a cage. Although the nightingale has plenty of food and water, it is sad for losing its freedom.

By asking students about how children of prisoners feel right after the text (see below), the 

story becomes a metaphor deliberately linked the emotionally charged issue of Palestinian 

prisoners. This is an integral part of the Israeli-Palestinian conflict. Although the question is 

considered an example of a real-life connection (RLC), the framing it generates to the text 

shifts the focus to conflict-sourced predicaments rather than adopting an approach of peaceful 

conflict resolution, and offering a peaceful vision for the future, providing the tools for peace-

building, that is, a broader concept of “positive peace” that is an expression of the fundamental 

dignity of and respect for life.34

ي غزة تُُعلن انطلاق العام الدراسيي الجديد 33
 The Ministry of Education in Gaza announces the start of the new“)   وزارة التعليم في�

school year”), Suhaib Ahmed YouTube channel, 24/02/2025, https://www.youtube.com/watch?v=YjjoBODM8Hs34   
34 Textbooks and Learning Resources: A Framework for Policy Development (Paris: UNESCO, 2014), p. 21. 
https://unesdoc.unesco.org/ark:/48223/pf0000232222  

The text mentioning “toufan” on the chalkboard (discussed above), and the story “Freedom 
Is More Beautiful” written on the white poster to the right
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Source: The original text “Freedom Is More Beautiful,” in: Our 
Beautiful Language, Grade 2, Vol. 1,2020, p.8.

Freedom Is More Beautiful
A bird felt hungry and thirsty, so it started to look for food and 
drink. The bird flew far, and when it felt exhaustion, it saw on 
the balcony of one of the houses a nightingale in a beautiful 
cage, and in front of it was a lot of food and beverage.
The bird said: “What a beautiful life you have here, o nightingale! 
You eat and drink in safety.” The nightingale said: “But I am 
sad, for I am imprisoned, and I cannot get out of the cage. 
Freedom is more beautiful, my friend.”

Let’s think
1) Why was the nightingale sad?
2) Which is better, the life of the nightingale or the life of the 
bird? Why?
3) What is the feeling of the sons of prisoners?
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One of the posters hung on the classroom wall includes a text titled “The Bird” (circled in the 

next picture35), which is taken from a Grade 2 Arabic Language textbook (see below.)

An Arabic reading comprehension lesson instructs students to sing a poem titled “The Bird,” 

which initially symbolizes peace and freedom, depicting a bird joyfully flying in the sky and 

creating melodies in a garden. However, the tone abruptly shifts as the bird expresses fear of 

imprisonment and chains, culminating in the phrase "Death to the jailer because he is spiteful." 

 

The explicit call for "Death to the jailer" constitutes incitement to violence, which UNESCO 

explicitly prohibits in educational materials.36 Rather than promoting peace, the lesson uses 

emotive language and imagery, portraying a bird behind “bars and chains” to instigate feelings 

of persecution, fuel hate speech and perpetuate violence, reinforcing the conflict, instead of 

addressing it through dialogue.37 

 

For Grade 2 students (typically aged 7–8), introducing complex political symbols like the bird 

and its imprisonment is inappropriate. At this developmental stage, educational content 

should focus on foundational language skills and promote universal values like cooperation and 

empathy rather than divisive political narratives. Furthermore, not only is this content unsuitable 

for Grade 2 students, but it also deliberately introduces political, violent, and conflict-oriented 

messaging in a language lesson.38 

(See image on the next page)

35 Courtesy of Getty Images: “Palestinian Children Resume Classes in War-Damaged Gaza School Amid Ceasefire” 
(Photo by Majdi Fathi/NurPhoto via Getty Images), 26/02/2025, https://www.gettyimages.co.uk/detail/news-photo/
palestinian-children-attend-a-lesson-in-a-classroom-at-a-news-photo/2201467481?adppopup=true	
36 GEI, “Inception Report for a Study on Palestinian Textbooks,” 12 April 2019, pp. 20–21, deposited in UK 
Parliament Libraries 16 June 2020, ref. no. DEP2020-0322.  
https://depositedpapers.parliament.uk/depositedpaper/2282265/files.   	
37 Ibid., p. 166. 	
38 Mahatma Gandhi Institute of Education for Peace and Sustainable Development (MGIEP), “Textbooks for 
Sustainable Development: A Guide to Embedding,” UNESDOC Digital Library (2017), p. 41. 
https://unesdoc.unesco.org/ark:/48223/pf0000259932 
  	

A large classroom divided by a screen into two smaller classrooms. The poem “The bird” 
(circled in red) is hung on the wall alongside other posters with educational materials
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We will sing:
The Bird - Asaad al-Deiri
A bird from light / flies in space
Saying happily / how beautiful is the sky!
It reaches the garden / to create fine melodies
A bird of peace / embraces the dawn
How it loves, clouds, / love and goodness
It fears [prison] bars / and rejects chains
Death to the jailer / because he is spiteful

Source: Our Beautiful Language, Grade 2, Vol. 1, 2020, p. 14.
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Rufayda Al-Aslamiyya Girls High School, Deir al-Balah

The Rufayda Al-Aslamiyya High School for girls was opened in Deir al-Balah, in October 2016 in 

the central Gaza Strip, as part of a process initiated by the Hamas regime to construct schools. 

At its opening, the school comprised 24 classrooms, computer and science laboratories, a yard, 

a playground and other facilities.39 More recently, the school’s name came up on the news as 

a target of an Israeli airstrike on October 10, 2024, during the Toufan al-Aqsa / Iron Swords War 

in the Gaza Strip—an incident that was labelled “a massacre” by the Palestinians.40 

Rufayda Al-Aslamiyya was one of the schools that were documented on occasion of the opening 

of the 2024-2025 school year in the Gaza Strip on February 23, 2025. Documentation of the 

partially ruined school building included footage of different PA textbooks used for teaching, 

as well as the mention of the names of martyrs (shuhada) in graffiti inscriptions.41 

One of the photos from Rufayda al-Aslamiyya high school shows the graffiti inscription “Martyr 

Salem Ruwayshid, may Allah accept you” written on a classroom wall (see below). Salem Ra’fat 

Abu Ruwayshid reportedly was a member in Izz al-Din al-Qassam Brigades, the Hamas military 

wing. He was killed in an Israeli airstrike on October 10, 2024, in Deir al-Balah Governorate 

during the Toufan al-Aqsa / Iron Swords War in the Gaza Strip.42

للبنات 39 الثانوية  الأسلمية"  "رفيدة  مدرسة  تفتتح  بغزة   ”Education Ministry in Gaza opens “Rufaida Al-Aslamiya“) التعليم 
Secondary School for Girls”), Dunya al-Watan website, 13/10/2016, https://www.alwatanvoice.com/arabic/
news/2016/10/13/978905.html   
40 “Israel commits new massacre in Rafidah School in Deir al-Balah, 26 dead and more than 92 wounded”, 
Al-Quds website in English, 10/10/2024, https://www.alquds.com/en/posts/138022; ““Endless trauma” as Israel 
bombs another school”, The Electronic intifada website, 11/10/2024, https://electronicintifada.net/content/
endless-trauma-israel-bombs-another-school/49356  	
41 Gazze'de eğitim öğretim yeniden başladı (“Education resumes in Gaza”), TRT Haber website, 23/02/2025, 
https://www.trthaber.com/foto-galeri/gazzede-egitim-ogretim-yeniden-basladi/70202/sayfa-17.html; Facebook 
post, بية والتعليم - الوسطى  ,Facebook page, 27/02/2025 (The Education Directorate – Al-Wusta [Directorate]) مديرية الترر
https://www.facebook.com/www.wosta.edu/videos/545441611994699   	
42 Additional information on Salem: 
 Genocide in Gaza ,(”Information on the martyr Salem Ra’fat Abu Ruwayshid“) معلومات عن الشهيد/ة سالم رأفت أبو رويشد
website, no date, https://gigaza.org/martyrs/%D8%B3%D8%A7%D9%84%D9%85-%D8%B1%D8%A3%D9%81%D8%AA-
%D8%A3%D8%A8%D9%88-%D8%B1%D9%88%D9%8A%D8%B4%D8%AF; X (Twitter) tweet, @moazhusam, 
12/10/2024, https://x.com/moazhusam/status/1845090764151267761  
	   

The graffiti inscription “Martyr Salem Ruwayshid, may Allah accept you” sprayed on a 
classroom wall.
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Another documented graffiti inscription commemorated “the martyr Yasser al-Namrouti, may 

Allah accept you” (see the photo below). Yasser Ahmad al-Namrouti, nicknamed “Abu Mu’adh,” is 

considered the first “general commander,” i.e. the chief commander, of Izz al-Din al-Qassam Brigades, 

Hamas’ military wing, and one of its founders. He was killed during armed clashes with the Israeli 

army in Zeitoun neighborhood in Gaza city, on July 15, 2024.43 The photo also shows Grade 12 History 

textbooks used by the students during a lesson.

Another photo from a History lesson shows the teacher writing on the chalkboard the studied topic, 

“the factors for the success of revolutions,” which appears in a PA Grade 12 History textbook.

43  Additional information on Yasser al-Namrouti: قة  Yasser al-Namrouti and the scent of“) ياسر النمروطيي وعبق البدايات المشرر
shiny beginnings”), ي للإعلام   ,website, 16/07/2023 (The Palestinian Information Center) المركز الفلسطيني�
https://palinfo.com/news/2023/07/16/843783; للقسام الأول  العام  القائد  النمروطيي  ياسر  الشهيد   Infographic: the martyr“) انفوجرافيك: 
Yasser al-Namrouti, the first general commander of Al-Qassam [Brigades]”), Al-Resalah website, 17/07/2022, https://
alresalah.ps/p/264095  
   	

History textbooks documented in a lesson for Grade 12. On the left wall, under the window, appears 
the graffiti inscription “The martyr Yasser al-Namrouti, may Allah accept you” (circled.)

A teacher writing in red chalk “the factors for the success of revolutions,” which is a 
topic in a Grade 12 History textbook
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A Grade 12 History class. the book held by one of the students (see examples from the textbook 
below)

History, Grade 12, 2021, pp. 40, 42-45: 

Students are encouraged to engage in violent uprisings, as they learn in a chapter about 

uprisings that “the way to Palestine is neither far, nor near. It is in an uprising's distance.” A 

passage inserted alongside a picture of Palestinians holding assault rifles teaches that uprisings 

are intended to serve political, economic, and cultural goals, as they aim at improving society’s 

reality. Inserting this image of armed militants next to a passage positively describing uprisings 

legitimizes the use of violence and armed conflict to achieve political goals. Although the 

chapter does mention peaceful uprisings, the pictures and the text put much more emphasis 

on violent and armed struggles. Palestinian students therefore learn that the road to achieving 

statehood is not through peace and negotiations but rather through violence and intifadas.

(See translation on the next page)

We will sing:
The Bird - Asaad al-Deiri
A bird from light / flies in space
Saying happily / how beautiful is the sky!
It reaches the garden / to create fine melodies
A bird of peace / embraces the dawn
How it loves, clouds, / love and goodness
It fears [prison] bars / and rejects chains
Death to the jailer / because he is spiteful
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[Left]
Unit 2: Popular Uprisings
[Picture of a Palestinian throwing rocks with a fire near him]
Let us think and contemplate:
The way to Palestine is neither far, nor near. It is in an uprising's distance.
 
[Picture of masked protestors holding flags of Palestine, Egypt, and Tunisia, with smoke rising in the background]
- Let us describe what we see in the picture.
- What uprisings do the individuals in the picture refer to?
 
[Right]
[Picture of masked Palestinians holding assault rifles, with a caption that reads: "Palestinian rebels."]
Human history has seen the outbreak of many uprisings, some of which have to do with political circumstances, and 
some of which extend to include economic and cultural areas. In general, they seek to improve social reality, and are 
considered a method for social change. Therefore, their causes differ depending on the environment in which they 
appear, the goals and aspirations of the rebels, their ideologies and their intellectual premises. […] Economic and 
social causes: […] Political causes: […]

As this example demonstrates, the History textbook for Grade 12 includes content that promotes 

hate, violence and intolerance instead of fostering peaceful content, or at the very least neutral 

content that directly relates to the textbook subject. Herein is another example selected and 

analyzed by IMPACT-se to support this argument:

History, Grade 12, 2021, pp. 95–98 (Previously—History, Grade 12, 2019, pp. 95–98)44 

A Grade 12 History lesson portrays the United States as an imperialistic power that exploited 

the 9/11 attacks to advance an expansionist agenda. The lesson appears as the final chapter 

of a unit on historical empires under the title “global hegemony” (al-haymanah al-‘ālamīyah), 

for which the US is the sole example. The lesson begins by posing the question of whether 

the US qualifies as an “empire” (imbarāṭūrīyah), presenting arguments both for and against. 

However, the next page explicitly describes the US as a “great empire,” seemingly indicating 

the authors’ preferred answer. This discussion is further skewed by an accompanying cartoon, 

which depicts an American flag gripping the Earth, with its red stripes wrapped around the 

planet in a manner resembling octopus tentacles—a visual allusion to the use of octopus 

imagery in political art to symbolize “the inhuman spread of evil.”147  

The following pages further emphasize a critical view of the US, teaching that the US’s global 

hegemony manifests in frequent interference in the other countries’ affairs, control over oil, 

resources, economic dominance over impoverished nations under the guise of assistance, 

and the imposition of American culture and values on the world. While the US’s technological 

achievements, material power, and diversity are acknowledged, the lesson ultimately condemns 

the US for using these strengths to serve its amoral interests. In this portrayal, Americans are 

not recognized for their humanity, morality or positive contributions to the world. This critical 

narrative reaches its peak in the textbook’s treatment of the 9/11 attacks, which are referred to 

as simply “events” (aḥdāṯ); other than a photo showing an explosion at the World Trade Center 

towers, students receive no textual indication as to those events’ tragic or violent nature, their 

44  As verified on 08/08/22, the example has remained unaltered on the Rawafed Educational Portal (https://
new.rawafed.edu.ps/ar/grade-books) and Palestinian eLearning Portal (https://elearn.edu.ps/) websites, which 
contain the 2019-20 digital edition.  The Palestinian Curriculum Development Center (http://www.pcdc.edu.
ps/ar_new/index.php?p=textbooks) website contains no version of the textbook. The example was altered in 
the 2021-22 hard copy edition not found online, to discuss how 9/11 “affect[ed] the US foreign policy”, instead 
of how the US used 9/11 to “exploit” them.  
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perpetrators, background, or human cost. Instead, the textbook condemns the US for using 

these events as an “excuse” (mubarrir) to impose itself on international affairs, proclaiming 

that the US has become “the world’s policeman” and repeatedly invoking the 2003 invasion 

of Iraq as an expression of what it views as the US’s expansionistic policy. In fact, the lesson 

concludes by tasking students with creating a moot court scene and “put[ting] the US on trial 

for its crimes in Iraq,” ensuring a one-sided understanding of that conflict. Overall, the lesson 

portrays the US as a global force for ill and discourages students from sympathizing with it.  

[p.95]

Lesson 5: Global Hegemony (the United States as Example) 
 […] 
 Stimulating Warm-up: 
Some have applied the term “empire” to the United States of America since the end 
of the Cold War in 1991, arguing that it follows a policy predicated on forcing states 
to submit to its will, whether through military, economic or cultural means, and that 
those policies are pursued by none other than empires. 
Others have argued that the term “empire” ended after the fall of the British Empire, 
and that imperial descriptions do not apply to the US. They explain this by saying 
that the US has not pursued colonialist policies in the traditional sense, as those 
empires before it have. 
* What is your opinion about these two arguments? How will you respond to them? 
 
The Meaning of Hegemony: 
Activity 1: Let’s observe the image, draw our conclusions, and then respond: 
[Cartoon of an American flag gripping the Earth] 
* Let’s describe what we see in the picture. 
* What is the appropriate term which may be applied to what the picture represents?
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[pp. 96-97]

Let’s explain what the forms of American hegemony are, and give examples from our present-day 
reality for each of them. 
 
The United States practices various forms of hegemony over the world, because it possesses 
military, economic, cultural and technological capabilities that have made it into a great empire 
on the world stage, against the backdrop of its rivals’ decline. These forms [of hegemony] include: 
1. Political hegemony: the US stands out for its hegemony over international politics in an active 
way since the end of the Cold War […] its political role in many international issues is evident, as 
is its monopolistic management of international crises, such as its complete alignment to the side 
of the Zionist Occupation, the 1990 Second [i.e. First] Gulf War, and the 2003 occupation of Iraq, as 
well as American interferences in the Arab [political] movement since the end of 2010. 
2. Military hegemony: the US possesses military factors that have made it the greatest military 
power in the world. […] 
3. Economic hegemony: [the US] economic hegemony relies on the principle of economic freedom, 
[and is implemented] by means of the World Trade Organization, international financial institutions 
and multinational corporations, who impose on poor and developing countries a single economic 
standard under the pretext of helping them supposedly emerge from economic isolation. In reality, 
[the US] seeks to render the economies of those countries subservient to itself. The US also strives 
to take over oil resources outside of its borders, seeing that it is the main driving force of energy. 
4. Cultural hegemony: the US’s ability to take in diverse cultures and religions is clear, as does the 
fact that it possesses various advanced techniques, tools and means, all of which it actively exploits 
to impose its way of life, values and culture, and to lay the foundation of its long-term strategy, on 
peoples, nations and countries, through various types of media.    
5. Technological hegemony: the US has seen a great development in its technological capabilities […] 
 
Let’s discuss the factors which have allowed the US to impose its hegemony on the world. 

Section 2: Frontal Instruction Capacities and Educational Content, Case Study



Back to School: Gaza's Educational Frameworks in the Shadow of War	 	             March 2025

90

[pp. 97-98]

Official and Popular Positions on American Hegemony: 
Activity 3: Let’s observe, draw our conclusions, and then answer:  
[Photo of 9/11 attack on New York City] 
Image 1: the September 2001 events in the US 
* In what way did the events embodied in the picture affect the trajectory of global politics? 
* How did the events of September 11th affect the US foreign policy? 
 The events of September 11, 2001, and the resulting destruction of the Twin Towers of the World Trade Center in the US, gave the US the 
excuse to absolve itself of its commitments and impose its priorities on international politics. It took up the banner of the War on Terror as 
an excuse to interfere in the internal affairs of any country within the US’s area of interest. All countries of the world were required to pass 
on information to America, to review their school curricula and their financial transactions, to declare that they are against terrorism, and 
to steer their media policies in such a way that does not contradict US policy. [9/11] also gave [the US] the right to interfere in the world’s 
countries in order to spread its control and hegemony over everyone, while becoming the world’s policeman, especially after its occupation 
of Afghanistan in 2001 and Iraq in 2003.  Despite this, many instances of opposition to American hegemony have now arisen in the world, both 
on the international as well as the grass-roots level. For example, Canada forced the US administration, as part of the free trade agreement 
between the two nations, to exempt from the agreement all cultural and media industries, and there is also a consensus in France that French 
language and culture should be protected from American influence.  In addition, US policy has found itself in direct confrontation with all the 
social and political powers in the world that suffer from injustice, oppression and poverty. Demonstrations and protests spread across the 
world against US policy and US administration; this is what occurred when the US decided to invade Iraq, when demonstrations against the 
war spread all over the world, most notably in Palestine, Egypt, France, Spain, Denmark and others. These nations saw that rejecting and 
resisting American hegemony is possible and an important matter, as it corresponds with historical tendencies where the world transformed 
in rejection of unipolarity. This explains Russia’s attempt to re-emerge as a rival to the US in the world, which became evident in the Syrian 
crisis since 2011, and in China, North Korea, Brazil and Venezuela’s rejection of American political, economic and cultural hegemony. 
 Let’s form a moot court to put the US on trial for its crimes in Iraq.
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Another textbook that was documented in use is Scientific Education (Human and Technological 

Sciences) for Grade 12:

This Grade 12 Scientific Education textbook politicizes science to foster hostility toward Israel. 

The following example, selected and analyzed by IMPACT-se illustrates this point:

Scientific Education (Humanities and Technological Sciences), Grade 12, 2019, p. 69 

As part of a discussion on DNA and fingerprinting, students are presented with a research 

question regarding Palestinian “martyrs” buried in Israeli sites for Palestinian militants. The 

textbook instructs students to investigate how fingerprints are used to identify the bodies of these 

“martyrs,” but fails to clarify that these cemeteries primarily contain the remains of Palestinian 

militants, not civilians. Additionally, the textbook refers to these burial sites as “Cemeteries of 

Numbers,” a term that implies Palestinian bodies are reduced to mere numbers rather than by 

name. This phrasing, coupled with the omission of critical context, falsely suggests that Israel, 

referred to as “the Occupation,” disrespects Palestinians. By presenting a misleading narrative 

within a scientific context, this textbook politicizes science and promotes hatred of Israel.

The orange book held by one of the students: Scientific Education (Human and Technological 
Sciences), Grade 12

For research:
[...]
2. I will research the role of DNA fingerprinting in determining the identity of the 
martyrs' remains that are kept by the Occupation in the Cemeteries of Numbers.
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Al-Safa wal-Marwa School, Khan Younis

In an attempt to give partial solution to the need for educational facilities and services in the 

Gaza Strip against the backdrop of the ongoing war against Israel, Al-Safa and Al-Marwa School 

was established in Khan Younis on the second half of December 2024 with the initiative and 

funding of the Sultanate of Oman, via the Al-Safa and Al-Marwa Charitable and Development 

Association.45 A video that was uploaded on January 23, 2025, by a Palestinian Instagram account 

from Gaza shows the raising of the Palestinian next to two other flags: the flag of the Sultanate 

of Oman, and the school flag.46

On the same day (January 23, 2025), one month prior to the official opening of the 2024-

2025 school year, the same Palestinian Instagram user uploaded a short video documenting 

young female students singing and dancing in Al-Safa wal-Marwa School in Khan Younis.47 The 

documentation, possibly from the opening ceremony of the school, featured a dance by young 

female students, which promotes violence and hatred towards the Israeli Jewish "enemy," referred 

to as Zionist as well. In the video, the girls are seen wearing traditional Palestinian dresses and 

keffiyehs, and chanting a popular Palestinian resistance song titled "The Palestinian Declared 

it" (A’alanha al-Filastini).48  The girls are seen happy and excited while chanting "we ignited 

the Intifada, with a stone and a knife," while making hand gestures mimicking rock throwing 

and throat slitting, and crossing their hands - a common symbol of resistance. 

45 See for instance the following video on the association’s Facebook page, 21/12/2024, https://www.facebook.
com/Saaffaamarwa/videos/1119212762994450/?rdid=JRDwxo3TimxCMzLn  The Al-Safa and Al-Marwa  The 
school’s Facebook page: https://www.facebook.com/people/%D9%85%D8%AF%D8%B1%D8%B3%D8%A9-
%D8%A7%D9%84%D8%B5%D9%81%D8%A7-%D9%88%D8%A7%D9%84%D9%85%D8%B1%D9%88%D
8%A9/61569375254672    
46 Instagram reel by @ahmed_zayed987, 23/01/2025, https://www.instagram.com/reel/DFK8QN2oYYn	
47 The video: Instagram reel by @ahmed_zayed987, 23/01/2025, https://www.instagram.com/reel/DFLDH8xoU3w 
rSuggested reference with English translation: LinkedIn post by Michael Webster, 05/02/2025, https://www.
linkedin.com/posts/websterlaw_those-little-palestinian-girls-imitate-slitting-activity-7292866931265548288-O1Hv  
48 For the full Arabic lyrics of the song, see: https://www.eskchat.com/article-41134.html  

The Palestinian flag alongside the Omani flag and the Safa and Marwa School flag
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The girls enthusiastically sing "challenge accepted, where are the Zionist and the soldier?" 

symbolizing the undertaking of a challenge to potentially target Israelis, Jews, and others. 

Promoting this ceremonial act in school-like settings, by young girls, is both age-inappropriate 

and perpetuates conflict, intolerance, and promotion of violence.

School girls dancing in Al-Safa wal-Marwa School, performing the resistance sign 
(left image) and slitting the throat (right image) with their hands

Section 2: Frontal Instruction Capacities and Educational Content, Case Study

Translation of the song sung by the students in the video:

Palestinian.
Woe to my enemy.
We ignited the intifada.
With a stone and a knife.
Father, challenge accepted.
Where are the Zionist and the soldier?
Who in the world can overcome me
When I’m called ‘Palestinian’.
Palestinian!
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Conclusion

The reopening of Gaza’s schools has not restored normal education—it has further entrenched 

and institutionalized a system of radicalization. Students are not being taught peace, tolerance, 

or pathways to coexistence. Instead, they are immersed in an education that glorifies violence, 

justifies terrorism, and ensures that the next generation continues to be shaped by hatred 

and conflict.

In July 2024, the Palestinian Authority signed a Letter of Intent with the European Union, 

committing to curriculum reform and the removal of inciting content to align with UNESCO 

standards of peace and tolerance. However, the materials published for the 2024-2025 school year 

demonstrate a complete absence of such reforms. Despite having full control over the content 

of these newly created educational packages, the PA deliberately chose to retain and promote 

extremist narratives rather than implement meaningful changes. Instead of addressing the 

humanitarian and educational crisis in Gaza with necessary reforms, it has actively facilitated the 

radicalization of students, even in the wake of unprecedented suffering. Rather than mitigating 

incitement, the education system continues to reinforce messages of hatred, ensuring that 

another generation grows up believing that violence and jihad are legitimate paths forward.

The failure to reform the curriculum is not an oversight but a deliberate policy choice. Despite 

receiving over 380 million euros from the European Union, funding that was intended to 

be conditional on meaningful reforms, the PA has used this support to sustain and deepen 

incitement rather than eliminate it. The return to in-person instruction has not resulted in a 

shift toward constructive learning, but instead facilitated the continuation of radical education—

one that glorifies terrorism, erases Israel from maps, and indoctrinates children with messages 

of martyrdom.

Rather than leveraging international funding and the reopening of schools as an opportunity for 

meaningful change, the PA has chosen to reinforce and institutionalize extremism in Palestinian 

education. Despite the destruction, suffering, and loss endured by Gaza’s population, the 

education system remains a tool for cultivating future generations steeped in violence rather 

than a bridge toward reconciliation. The continued prioritization of incitement over education 

not only betrays the commitments the PA made to international donors but also ensures that 

the cycle of conflict will persist, fueled by an education system designed to radicalize rather 

than educate.
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Our Methodology

is designed to consider every detail within the textbooks; it does not paraphrase, rely on interpretations, 

or attempt to illustrate preconceived notions. 

The following is an updated, condensed version of the IMPACT-se UNESCO-derived standards 

for peace and tolerance in school education: 

IMPACT-se applies methodological 
standards which are based on UNESCO 
and UN declarations, and international 
recommendations and documents on 
education for peace and tolerance.  
(see notes)

*

[1] As defined in the Declaration of Principles on Tolerance Proclaimed and signed by Member States of UNESCO 
on November 16, 1995, Articles 1, 4.2. See also the UN Declaration on the Promotion among Youth of the Ideals 
of Peace, Mutual Respect and Understanding Between Peoples (1965), Principles I, III. Universal Declaration 
of Human Rights (1948): Education shall be directed to the full development of human personality and to 
the strengthening of respect for human rights and fundamental freedoms. It shall promote understanding, 
tolerance and friendship among all nations, racial and religious groups and shall further the activities of the 
United Nations for the maintenance of peace. 
 [2]  The goal of education for peace is the development of universally recognized values in an individual, 
regardless of different socio-cultural contexts. See Ibid., Article 6. See also, on exchanges between youth, the 
UN Declaration on the Promotion among Youth of the Ideals of Peace, Mutual Respect and Understanding 
between Peoples (1965), Principles IV, V. 
[3] Ibid., and based on Articles III.6, IV.7 and VII.39; and on the Integrated Framework for Action on Education 
for Peace, Human Rights and Democracy, approved by the General Conference of UNESCO at its twenty-
eighth session, Paris, November 1995, Article 18.2. 
[4]  As defined in Article 4 of the International Convention on the Elimination of All Forms of Racial Discrimination 
(ICERD), adopted by the United Nations General Assembly Resolution 2106 (XX) on December 21, 1965. See 
also Article 20 of the International Covenant on Civil and Political Rights (ICCPR), adopted by the United 
Nations General Assembly Resolution 2200A (XXI) on December 16, 1966. 
[5]  Based on the Integrated Framework for Action on Education for Peace, Human Rights and Democracy, 
approved by the General Conference of UNESCO at its twenty-eighth session, Paris, November 1995, Article 
9; and on the Declaration of Principles on Tolerance proclaimed and signed by member states of UNESCO 
on November 16, 1995, Article 5. 

Respect
The curriculum should 
promote tolerance, 
understanding and 
respect toward the 
“Other,” his or her 
culture, achievements, 
values and way of life. [1]

1

Individual Other
The curriculum should foster 
personal attachment toward 
the “Other” as an individual, 
his or her desire to be familiar, 
loved and appreciated. [2]

2 No Hate
The curriculum should be free of wording, 
imagery and ideologies likely to create prejudices, 
misconceptions, stereotypes, misunderstandings, 
mistrust, racial hatred, religious bigotry and 
national hatred, as well as any other form of 
hatred or contempt for other groups or peoples. [3]

3

No Incitement
The curriculum should be free of language, content, 
and imagery that disseminate ideas or theories 
which justify or promote acts and expressions of 
violence, incitement to violence, hostility, harm 
and hatred toward other national, ethnic, racial or 
religious groups. [4]

4

Peacemaking
The curriculum should 
develop capabilities for non-
violent conflict resolution 
and promote peace. [5]

5
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Hate Gender 
Identity 
and Representation
The curriculum 
should foster equality, 
mutual respect, 
and should aim for 
equal representation 
between individuals 
regardless of their 
gender identity. It 
should also refrain 
from language, 
content, and imagery 
that depicts limiting 
and/or exclusionary 
gender roles. [7]Sound Prosperity 

and Cooperation
The curriculum should 
educate for sound and 
sustainable economic 
conduct and preservation 
of the environment for 
future generations. It should 
encourage regional and 
local cooperation to that 
effect. [9]

Sexual
Orientation
The curriculum 
should be free 
of language, 
content, and 
imagery that 
promulgates 
violence or 
discrimination 
on the basis 
of sexual 
orientation. [8]

Unbiased Information

Educational materials 
(textbooks, workbooks, 
teachers’ guides, maps, 
illustrations, aids) should 
be up-to-date, accurate, 
complete, balanced and 
unprejudiced, and use 
equal standards to promote 
mutual knowledge and 
understanding between 
different peoples. [6]

6 7 8

9

[6] Based on UNESCO recommendation concerning education for international understanding, cooperation 
and peace and education relating to human rights and fundamental freedoms, adopted by the General 
Conference at its eighteenth session, Paris, November 19, 1974, Article V.14. 
[7] The preamble to the Declaration of Principles on Tolerance proclaimed and signed by member states 
of UNESCO on November 16, 1995, notes the Convention on the Elimination of Any Form of Discrimination 
against Women and emphasizes respect for human rights and fundamental freedoms for all, without 
distinction as to gender. 
[8] Based on Resolutions 32/2 (adopted June 30, 2016) and 17/19 (adopted July 14, 2011) of the UN Human 
Rights Council, and numerous UN General Assembly resolutions expressing concern and condemnation of 
laws and practices around the world which target individuals based on their gender identity and/or sexual 
orientation for discrimination, violence, and even extrajudicial, summary or arbitrary executions—all of which 
contradict the most basic principles of the UN and  have no place in education. 
[9]  Based on UNESCO recommendation concerning education for international understanding, cooperation 
and peace and education relating to human rights and fundamental freedoms, adopted by the General 
Conference at its eighteenth session, Paris, November 19, 1974, Articles III.6, and IV.7. On the imperative 
for developing “systematic and rational tolerance teaching methods that will address the cultural, social, 
economic, political and religious sources of intolerance,” see the Declaration of Principles on Tolerance 
proclaimed and signed by member states of UNESCO on November 16, 1995, Article 4.2. On education for 
international cooperation, see also the UN Declaration on the Promotion among Youth of the Ideals of Peace, 
Mutual Respect and Understanding between Peoples (1965), Principle II. 

Our Methodology
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Grade 1

1.     English Language, Grade 1, 2024.  

2.    Mathematics, Grade 1, 2024 

3.    National and Life Education, Grade 1, 2024

4.    Our Beautiful Language, Grade 1, 2024

Grade 2

5.    English Language, Grade 2, 2024

6.    Mathematics, Grade 2, 2024 

7.    National and Life Education, Grade 2, 2024

8.    Our Beautiful Language, Grade 2, 2024

Grade 3

9.    English Language, Grade 3, 2024

10.   Mathematics, Grade 3, 2024 

11.    Our Beautiful Language, Grade 3, 2024

12.   Science and Life, Grade 3, 2024

Grade 4

13.   English Language, Grade 4, 2024

14.   Mathematics, Grade 4, 2024 

15.   Our Beautiful Language, Grade 4, 2024

16.   Science and Life, Grade 4, 2024

Grade 5

17.   English Language, Grade 5, 2024

18.   Mathematics, Grade 5, 2024 

19.   Our Beautiful Language, Grade 5, 2024

20.  Science and Life, Grade 5, 2024

Grade 6

21.   English Language, Grade 6, 2024

22.  Mathematics, Grade 6, 2024 

23.  Our Beautiful Language, Grade 6, 2024

24.  Science and Life, Grade 6, 2024

Grade 7

25.  English Language, Grade 7, 2024

26.  Mathematics, Grade 7, 2024 

27.  Our Beautiful Language, Grade 7, 2024

28.  Science and Life, Grade 7, 2024

Grade 8

29.  English Language, Grade 8, 2024

List of Analyzed Abridged Textbooks
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30.    Mathematics, Grade 8, 2024 

31.     Our Beautiful Language, Grade 8, 2024

32.    Science and Life, Grade 8, 2024

Grade 9

33.    English Language, Grade 9, 2024

34.    Mathematics, Grade 9, 2024 

35.    Our Beautiful Language, Grade 9, 2024

36.    Science and Life, Grade 9, 2024

Grade 10

37.    Arabic Language, Grade 10, 2024

38.    Arabic Language (Vocational Track), Grade 10, 2024

39.    Chemistry, Grade 10, 2024

40.    English Language, Grade 10, 2024

41.     Life Sciences, Grade 10, 2024

42.    Mathematics, Grade 10, 2024

43.    Mathematics (Vocational Track), Grade 10, 2024

44.    Physics, Grade 10, 2024

Grade 11

45.    Arabic Language (1): Reading, Grammar, Prosody, and Expression (Academic Track), 	

         Grade 11, 2024

46.     Arabic Language (2): Literature and Rhetoric (Humanities and Sharia Tracks), Grade   	

          11, 2024

47.    Chemistry (Science and Agriculture Tracks), Grade 11, 2024

48.    Christian Education, Grade 11, 2024 

49.    English Language, Grade 11, 2024

50.    Geography, Grade 11, 2024

51.     History, Grade 11, 2024

52.    Islamic Education, Grade 11, 2024

53.    Life Sciences (Science and Agriculture Tracks), Grade 11, 2024

54.  Mathematics (Entrepreneurship, Hotel, Home Economy and Agriculture Tracks),  

          Grade 11, 2024

55.    Mathematics (Humanities and Shari'a Tracks), Grade 11, 2024

56.    Mathematics (Science and Industry Tracks), Grade 11, 2024

57.    Physics (Science and Industry Tracks), Grade 11, 2024

58.    Scientific Culture (Humanities Track), Grade 11, 2024

59.    Technology (Humanities, Shari'a Tracks, etc.), Grade 11, 2024

60.   Technology (Science and Industry Tracks), Grade 11, 2024

Grade 12

61.    Arabic Language (1): Reading, Grammar, Prosody, and Expression (Academic Track),                        

          Grade 12, 2024

62.    Arabic Language (2): Literature and Rhetoric (Humanities and Sharia Tracks), Grade  

          12, 2024

63.     Arabic Language (Vocational Track), Grade 12, 2024

64.    Chemistry (Science and Agriculture Tracks), Grade 12, 2024

65.    Christian Education, Grade 12, 2024 

66.    English Language, Grade 12, 2024

67.    Geography, Grade 12, 2024

68.    History, Grade 12, 2024
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69.     Holy Quran and its Sciences (Shari'a Track), Grade 12, 2024

70.     Islamic Education, Grade 12, 2024

71.      Islamic Jurisprudence - Transactions (Shari'a Track), Grade 12, 2024

72.      Mathematics (Entrepreneurship, Hotel, Home Economy and Agriculture Tracks), Grade 

          12, 2024

73.     Mathematics (Humanities and Shari'a Tracks), Grade 12, 2024

74.     Mathematics (Science and Industry Tracks), Grade 12, 2024

75.     Noble Hadith and its Sciences (Shari'a Track), Grade 12, 2024

76.     Scientific Culture (Humanities Track), Grade 12, 2024

77.     Technology (Humanities, Shari'a Tracks, etc.), Grade 12, 2024

78.     Technology (Science and Industry Tracks), Grade 12, 2024


